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Executive Summary
If we...

CLIMATE AND CULTURE

Description:

Teacher-student interactions demonstrate caring and respect for one another, as evidenced by CKH walkthroughs (100 percent teacher implementation of

social contracts, good things, launch, behave in/out model, four questions). Creation and implementation of social contract that is revisited regularly

(internal reviews), launch, good things usage on a daily basis, and behave in/behave out model utilized regularly.

TIER 2 INSTRUCTION

Description:
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Teachers will apply, with fidelity, the curriculums of Read 180, System 44, and study skills and align the grades to growth of deficient skills in order to

achieve grade level proficiency in reading and math. School will use after-school tutoring, Saturday school, and the Learning Center to support student

learning and mastery. Bring students to proficiency on grade-level standards through specific tageted work to find vertical skill gaps and work backwards to

fill in the gaps with after school and Saturday school work. Will have teachers working on reducing D and Fs, SAT/PSAT prep.

TIER ONE INSTRUCTION

Description:

Expectations for daily student performance are clear, demanding, and high, and there is evidence that 80 percent of students demonstrate

proficiency/mastery of the objective aligned to grade-level standards. Measurable objective, written in language aligned to standards, that is revisited

multiple times in the lesson; clear measurement criteria for different performance levels in the lesson; and academic feedback provided verbally/in writing

during lesson. Measurable objective, model expectations, measured by an exit ticket/interim assessment/increased oral discourse in class, and embedded

vocabulary work 

Then we will address...

STAFF-STUDENT RELATIONSHIPS

Description:

Mitchell has struggled with consistent staff and student relationships/interactions due to a lack of defined classroom strategies and expectations for

students in classrooms. Staff need more available, classroom-based tools and strategies to build relationships with high risk students that keep them in the

educational environment and do not deny educational opportunities.

INSTRUCTIONAL PLCS

Description:

Instructional PLCs and teams have focused on whole-school planning and creation of grade-level curriculum but have not yet responded to student

sub-population performance to provide them with multiple opportunities to actively engage in rigorous work until they demonstrate proficiency/mastery.

INTERIM ASSESSMENTS
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Description:

Lack of PLC structures and protocols and interim assessments has led to a failure to respond to data. Therefore, there is also a failure to apply instructional

best practices to improve student achievement school wide. Meeting in PLCs to analyze interim data will inform instructional practice, enabling teachers to

adjust and scaffold instruction, reflect and implement adjustments to improve student performance.

Then we will change current trends for students

ACADEMIC ACHIEVEMENT

Description:

All students and all subgroups received a "DOES NOT MEET" rating in CO PSAT EBRW, Math and Science.

ACADEMIC GROWTH

Description:

While there have been some improvements in growth, all students and all subgroups are below state expectation in EBRW and Math.

Access the School Performance Framework here:http://www.cde.state.co.us/schoolview/performance

Improvement Plan Information
Additional Information about the school

As Mitchell High School enters year four of Priority Improvement, our efforts are focused on three areas which are addressed by our mayor improvement strategies.

Teacher instruction - We have added 1.5 instructional coaches to provide additional embedded professional development.

The implementation of frequent interim assessments that will inform student learning and teacher instruction to support a cycle of improvement in three-week

intervals to allow for immediate adjustments

We are developing an Innovation Plan to solidify our efforts as a community school.
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We were classified as a Title 1 school for this year and it has supported our improvement efforts with instructional coaches and sustaining classroom teachers as well as

programs. We have collaborated with the assessment department to develop the interim assessments aligned to the SAT, aligned to our benchmark assessments, and

available to students and teacher through laptops to provide immediate feedback.  

School Contact Information
 Carlos  PerezName:  PrincipalTitle:

 1205 Potter DriveMailing Street:  Colorado Springs, Colorado 80909Mailing City / State/ Zip Code:

Phone:(719) 328-6600  perezco@d11.orgEmail:

 Amy  SanchezName:  Assistant PrincipalTitle:

 1205 Potter DriveMailing Street:  Colorado Springs, Colorado 80909Mailing City / State/ Zip Code:

Phone:(719) 328-6603  amy.sanchez@d11.orgEmail:

Narrative on Data Analysis and Root Cause Identification
Description of School Setting and Process for Data Analysis

Mitchell High School (MHS) is located in central Colorado Springs with a 76.4 percent poverty rate, an increase 2.2 percent from the previous year. There are

efforts in the community to improve and refurbish homes, all of which has had a positive impact on the school. The school leadership continues to focus on

improving the culture and climate of the school, solidifying Tier-1 instruction through Professional Learning Communities (PLCs), and providing Tier-2 and Tier-3

interventions through the Learning Center, Saturday School, and after-school tutoring. Mitchell continues to strengthen the ''Capturing Kids’ Hearts'' model, in

order to develop and maintain strong relationships with stakeholders and increase leadership capacity within the school. Although PLC structure and protocols

continued improvement during the 2018-19 school year, the impact on student achievement was not as widespread due to the lack of short-cycle formative

assessment data. The Math Department was the exception due to the work with ANET and they were able to develop gather more data to inform instruction and

student learning. The Assessment Department has developed three-week cycle formative assessments to assess deficiencies in targeted skills as determined by

examining the SAT, PSAT, and CMAS data. The PLCs will now be able to examine student data on these skills, measure growth, identify the pedagogical or

instructional areas of improvement, and be able to react rapidly with the support of each other, instructional coaches, and administration. The instructional

coaches are a direct result from receiving Title 1 funds this year. 

Mitchell High School is home to one of the largest and highly recognized JROTC units in the western United States and is nationally recognized for creative

competition, Slam Poetry, theater, and performing visual arts. These programs provide students with the background to pursue these pathways to excel during

and beyond high school. In addition, our Construction Program is nationally recognized and is a model in the state.  There are also phenomenal opportunities like

our Bio-Medical Project Lead the Way program for students that want to pursue careers in the medical field.  Our Bio-Medical Team and IT team went to the

National Competitions this past June. Furthermore, in order to increase the choices and variety of experiences for our students, we have added a Drone Program
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to our CTE pathways; we will add a Welding, HVAC, and Aviation Mechanics with the support of the district and partnerships with local universities and colleges

the next 2 years.

 Mitchell students have the opportunity to earn college credits in the high school environment.  Last year, our students earned approximately four million dollars in

scholarships and increased the number of students receiving financial support from 51 (from 26 the prior year) to 56.  We have a full-time counselor and assistant

Gaining Early Awareness and Readinessdedicated to supporting our students to pursue post-secondary education opportunities. We are on second year of the 

for Undergraduate Programs (GEAR UP) grant. This is a seven-year grant and provides individualized services for students to increase the opportunities to attend

post-secondary education.

Mitchell High School also provides comprehensive social-emotional support with a team of counselors, social workers, community liaisons, and a life coach. Our

counseling team is dedicated to providing our students with the support and guidance needed to succeed academically and meet graduation requirements. Last

year, the CDE recognized our counseling team for the largest FASFA increase in the state. Our Life-Coach provides support to 20 families with a two-year support

plan and limited financial support targeted to stabilize families in crisis. Last year, our Life-Coach helped 22 families secured housing, other families with job

placements, and one family with a car. These resources are funded through our partnership with United Way, and UCCS (Colorado Springs Promise) and through

the Seimer Foundation and Catholic Charities. Recently, we became a high-impact partner with Colorado College and have fostered a partnership with a local

church to provide additional tutoring support after school and Saturdays. In addition, we offer Tier 2 support to provide early academic interventions. For example,

we offer credit recovery, on-line school, and night school in coordination with our Odyssey Early College and Career Options. In addition, we offer support for

students with after-school tutoring, Saturday school, and our Learning Center. Our Learning Center has a peer-tutoring model to provide support for students

during the day. They also provide support on re-takes of assessments and re-teaching of concepts. 

Meeting the state's participation requirements has been a challenge. However, we are confident that we can meet this challenge with planning and support. An

additional support to MHS this year was providing Title 1 funds. To encourage students to participate in the assessments, we have met with each class to explain

the importance of participation in the assessments and the possible consequences if we do not see improvement. All parents who choose to opt-out will sign the

required form. Home visits will be conducted in the event the parent cannot come in personally. Communication is being done by letters, school website, school

app, and our College and Career Readiness Course (CCRC).

The Unified School Improvement Plan (USIP) is developed with feedback from students, parents, and staff.  

McKinney-Vento: The parents/guardians of all students who enroll in District 11 fill out enrollment paperwork that includes questions about the family’s living

situation. If parents/guardians indicate that they are living in a potentially McKinney-Vento eligible situation, an enrollment follow-up letter is given to the family to

gather further information. Both the enrollment form and the follow-up letter are faxed to the Title I office for a determination of McKinney-Vento status. Schools

are notified either way (eligible or not eligible).
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In the event that a family becomes eligible for McKinney-Vento during the school year, school secretaries/data processors/registrars/liaisons are trained to inform

parents/guardians of their right to remain at that school, regardless of where the family is currently living, with district-provided transportation, if the residence is

outside the school of origin’s attendance area or in a transported zone.

 

Prior Year Targets

Provide a summary of your progress in implementing the Major Improvement Strategies and if they had the intended effect on systems, adult actions,

and student outcomes (e.g. targets). 

MIS reflections

MIS 1 

Climate and Culture: 

The implementation of CKH model is school-wide but inconsistent according to the walkthrough data from administrators, peers, and outside observers. Continuous training is will continue as we add new staff members to Mitchell High School and who have not participated in CKH professional development. Using the social contract as part of the framework in class to redirect students has been an area of improvement and doing a launch at the end of the class. In addition, we are preparing to deliver professional

development on Restorative Practices to support staff members on better serving our students to decrease suspensions our of school. 

 MIS - 2 Expectations for daily student performance are clear, demanding and there is evidence that 80% of all students sub-populations demonstrate proficiency/mastery of the objective aligned to grade-level standards.  Grade-level objectives, Essential Questions (to encourage and facilitate Oral Discourse) expectations and exemplars are communicated to students, and teachers actively assess and adjust instruction based on the needs of sub-populations, such as ELL, SPED, GT and/or FRL.

Last year our MIS- 2 was focused on Tier 2 support like System 44, Saturday School, and after school tutoring. In fact, we have increased and continue to add partnerships to help us with tutors. We have changed our improvement strategy to reflect what we have observed with our walkthroughs and observations and with the feedback the CDE review panel validated during their visit.

MIS-3 

Create a structured, data-driven culture using real-time data from interim assessments (Every 3 Weeks Common Formative Assessments) supported by benchmarks to provide students on-time feedback on their learning and provide teachers with data to provide opportunities to adjust instruction and curriculum

According to observation evidence, and confirmed by the independent group conducting the CDE Panel Review, the implementation on having objectives posted, clearly stated, and understood by students was approximately 60%. The data show similar results when observing for evidence oral discourse to increase language acquisition, reiterating the learning objective during the class and at the end in the form of a closure.
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Based on your reflection and evaluation, provide a summary of the adjustments that you will make for this year's plan. 

As the result of our learning last year and after reading the feedback from our CDE review, we decided to add one more Major Improvement Strategy and adjust the others. For example:

MIS-1  

Develop a strong school-wide culture which engages and empowers students to be life-long learners through Capturing Kid's Hearts strategies and restorative practices.

MIS -2

Expectations for daily student performance are clear, demanding, and high, and there is evidence that 80% of all student sub-populations demonstrate proficiency/mastery of the objective aligned to grade-level standards.

MIS- 3

Create a structured, data-driven culture using ( ) supported by benchmarks to provide students on-time feedback on their learning and providereal-time data from interim assessments Every 3 Weeks Common Formative Assessments

teachers with data to provide opportunities to adjust instruction and curriculum. 

 

Current Performance

Areas where expectations were not met and where we would like to improve:

Academic Achievement

PSAT – Achievement levels on the PSAT were low among all groups. (EBRW/math) Our English language learners and students with disabilities

scored 368/360 compare to last year, 372/373 and 326/312 compare to last year, 331/320 Mean Scale Score. Free and reduced eligible students are

at 395/379 compare to last year, 398/389 and minority students at 395/ 383 compared to last year, 395/389.

CMAS Mean Scale Scores – ELL students 442 compared to last year, 453, ,Free and Reduce eligible students 521, compared to last year, 517

Minority students and Students with Disability 4505, compared to last year, 494 71 compared to last year, 420.
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Post-Secondary and Workforce Readiness (SAT Scores)

Achievement levels on the SAT were low among all groups. (EBRW/Math) Our English language learners and students with disabilities scored 385/

compared to last year, 403/  Free and reduced eligible students are at 435/418 compared to last year, 446/426 and minority students are at 402 386. 

431/415 compared to last year, 437/421.

Description of the magnitude of challenges:Mitchell High School’s population is 76.4 percent free and reduced lunch eligible. In addition, approximately 170

students are Non-English speakers or limited in the ELL program. Furthermore, approximately a approximately 150 students have exited out of the program due to

scoring high enough on the language proficiency test. And approximately about 100 students have been exited out of the program because they have been on ELL

status for more than five years. Although the students have acquired enough conversational and academic language to exit out of ELL services, it does not mean

they are ready to engage the level of difficulty on the PSAT,SAT or CMAS assessments.

According to research, it takes approximately three to five years to acquire a second language. This is assuming students have received a strong first language

education.  Unfortunately, in many cases, students have not received a strong first language education. This makes it difficult to provide opportunities to make

language transfers from one language to the other. The acquisition of academic language is said to take approximately anywhere from four to seven years. Again,

this is assuming optimal circumstances. Some research suggests students growing up in poverty or from lower-income families hear up to 30 million fewer words

 by age five than their more privileged counterparts. 

Standardized assessments like the SAT, PSAT, ACT, CMAS, etc., exacerbates the inequities these students and families already have to experience. This is not to

say second language learners are not capable, to the contrary, they are very capable of achieving at a high level. Unfortunately, demonstrating this in a different

language, as we all know, proves to be difficult. If you speak English, growing up in poverty, language development is affected negatively. This is the reason we

have decided to emphasize oral discourse and vocabulary to increase language acquisition to support student achievement.

Another challenge our students face that has a negative impact in their learning is the amount of stress and trauma they have been exposed to and continue to be

exposed to every day. Research shows that trauma and stress have negative impacts on learning, developing relationships, and remembering simple commands,

as the working memory is affected. The constraints posed by the huge inequities many families experience include factors like access to resources, health and

well-being of students and families, hunger, housing/homelessness (mobility), family stress, trauma, neighborhood factors, and poor attendance. All that being said,

I know that as a principal, and I believe I can speak for most if not all my staff, we are extremely proud of our students and all they overcome every day! The book

''Disrupting Poverty'' shares five practices we have adopted at Mitchell as part of our work that commit to equity! 

Trend Analysis
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 Stable then decreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

In ELA all students in all sub-groups demonstrated increases in mean scale score, as did all sub-groups from 2018-19, but still does not meet state expectations. In 2019,

all students and all sub-groups decreased in mean scale score. This is notable because it is decreasing and still under the state's expectations.

 Stable then decreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Math - all students in all sub-groups declined in 2019. All students declined from 390.3 to 383.6 on PSAT. The EBRW scores for all students also declined from 401 to

399. This is notable because although it was stable it is now decreasing and still below the state's expectations.

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

Science CMAS - Students with disabilities increased from 420 in 2018 to 471 in 2019, a significant change! FRL increased slightly- 3 points, Minority students increased

from 494 to 505...11 points! Our only drop was our ELL students with 11 points. These are notable trends as they showing an increase.

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:

CO PSAT Reading and Writing - Students performed under state expectations under all sub-groups in 2019 compared to 2018. This is notable because all sub-groups

decreased in performance.

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic Achievement (Status)Performance Indicator Target:
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CO PSAT math - in 2019 students performed under state expectations under all sub-groups and slightly dropped across all sub-groups compared to 2018. This is a

significant trend because it shows a decline in areas we have been focused on.

 DecreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

In 2019, the median growth percentile in EBRW decreased for all students except ELL and FRL compared to 2018. This is notable since it decreased almost in a very

sub-group compared to last year that showed increases in most sub-groups

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

The median growth percentile in math for all students rose from 39.0 to 42.0. All students were approaching; FRL Approaching; minority Approaching; students with

disabilities Does Not Meet in 2019 as the year prior; ELL improved from 36.0 to 43.0 but still "Approaching". MGP improved for all students and subgroups(Except GT

which dropped from 53 to 51) in 2019. All students and subgroups increased in 2019. This is a notable trend because all students and subgroups are improving slightly,

but are still below state expectations.

 IncreasingTrend Direction:

 YesNotable Trend:

 Academic GrowthPerformance Indicator Target:

PSAT/SAT - in 2019, math growth increased in every sub-group compared to 2018. This is a notable trend because it showed improvement compared to the previous

year.

 IncreasingTrend Direction:

 YesNotable Trend:

 Postsecondary & Workforce ReadinessPerformance Indicator Target:

Graduation rates for all students and sub-groups increased above state expectations and have a Meets rating for 2017, 2018 and 2019. Students with Disabilities 4 year

graduation rate increased from 25% to 56%, however, ELL dropped from 78% to 68%. Overall, our 4 year graduation rate increased from 66% to 72.3%.
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 StableTrend Direction:

 YesNotable Trend:

 Postsecondary & Workforce ReadinessPerformance Indicator Target:

Dropout rate: The trend is stable, staying the same at 3.9 to 3.9%percent in 2019. It is notable because we would like to decrease to 1.5% and eventually to 0%. Although

is not a decrease, we are working to decrease this trend.

Additional Trend Information:
All math groups increased the median growth percentile with the exception of GT which decrease from 53 to 51.

Our ELA decreased in every area except ELL and FRL with a significant increase with FRL students of 9 points.

Priority Performance Challenges and Root Causes

Priority Performance Challenge: Academic Achievement

All students and all subgroups received a "DOES NOT MEET" rating in CO PSAT EBRW, Math and Science.

Root Cause: Staff-Student Relationships

Mitchell has struggled with consistent staff and student relationships/interactions due to a lack of defined classroom strategies and expectations for

students in classrooms. Staff need more available, classroom-based tools and strategies to build relationships with high risk students that keep them in

the educational environment and do not deny educational opportunities.

Root Cause: Instructional PLCs

Instructional PLCs and teams have focused on whole-school planning and creation of grade-level curriculum but have not yet responded to student

sub-population performance to provide them with multiple opportunities to actively engage in rigorous work until they demonstrate proficiency/mastery.

Root Cause: Interim Assessments

Lack of PLC structures and protocols and interim assessments has led to a failure to respond to data. Therefore, there is also a failure to apply

instructional best practices to improve student achievement school wide. Meeting in PLCs to analyze interim data will inform instructional practice,

enabling teachers to adjust and scaffold instruction, reflect and implement adjustments to improve student performance.

Priority Performance Challenge: Academic Growth

While there have been some improvements in growth, all students and all subgroups are below state expectation in EBRW and Math.

Root Cause: Staff-Student Relationships
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Mitchell has struggled with consistent staff and student relationships/interactions due to a lack of defined classroom strategies and expectations for

students in classrooms. Staff need more available, classroom-based tools and strategies to build relationships with high risk students that keep them in

the educational environment and do not deny educational opportunities.

Root Cause: Instructional PLCs

Instructional PLCs and teams have focused on whole-school planning and creation of grade-level curriculum but have not yet responded to student

sub-population performance to provide them with multiple opportunities to actively engage in rigorous work until they demonstrate proficiency/mastery.

Root Cause: Interim Assessments

Lack of PLC structures and protocols and interim assessments has led to a failure to respond to data. Therefore, there is also a failure to apply

instructional best practices to improve student achievement school wide. Meeting in PLCs to analyze interim data will inform instructional practice,

enabling teachers to adjust and scaffold instruction, reflect and implement adjustments to improve student performance.

Magnitude of Performance Challenges and Rationale for Selection:

Mitchell High School also provides comprehensive social-emotional support with a team of counselors, social workers, community liaisons, and a life coach.

Our counseling team is dedicated to providing our students with the support and guidance needed to succeed academically and meet graduation

requirements. Last year, the CDE recognized our counseling team for the largest FASFA increase in the state. Our Life-Coach provides support to 20

families with a two-year support plan and limited financial support targeted to stabilize families in crisis. Last year, our Life-Coach helped 22 families

secured housing, other families with job placements, and one family with a car. These resources are funded through our partnership with United Way, and

UCCS (Colorado Springs Promise) and through the Seimer Foundation and Catholic Charities. Recently, we became a high-impact partner with Colorado

College and have fostered a partnership with a local church to provide additional tutoring support after school and Saturdays. In addition, we offer Tier 2

support to provide early academic interventions. For example, we offer credit recovery, on-line school, and night school in coordination with our Odyssey

Early College and Career Options. In addition, we offer support for students with after-school tutoring, Saturday school, and our Learning Center. Our

Learning Center has a peer-tutoring model to provide support for students during the day. They also provide support on re-takes of assessments and

re-teaching of concepts. 

 

Magnitude of Root Causes and Rationale for Selection:
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In collaboration with our Leadership Team (MALT), School Accountability Committee (SAC), and administration, the root causes were selected and

reviewed by analyzing data on attendance and truancy levels, unit plans, observation, and walk-through data on teacher instruction throughout the year. In

addition, we examined CMAS, PSAT/SAT, discipline data, and English Language Proficiency (ELP) data to identify the areas of improvement in the areas of

academic achievement and graduation rates.

In addition to standardized assessments, we used data from our Learning Center (D&F list) to look at additional patterns of lack of achievement. Although

we do not control poverty, the stages of language development, trauma, impact of mobility, and inequities, we do have to understand the impact these

variables have on student learning and how we tailor our education and create an environment where our students can thrive.

In order for us to conquer the challenges of tomorrow, we must prepare for a changing future through perseverance, excellence, and leadership. We must

provide a balanced education so our students are empowered and ready for college or ready to enter the workforce. 

What will Mitchell High School's approach be?

From our Brief Description section:

Mitchell High School also provides comprehensive social-emotional support with a team of counselors, social workers, community liaisons, and a life coach.

Our counseling team is dedicated to providing our students with the support and guidance needed to succeed academically and meet graduation

requirements. Last year, the CDE recognized our counseling team for the largest FASFA increase in the state. Our Life-Coach provides support to 20

families with a two-year support plan and limited financial support targeted to stabilize families in crisis. Last year, our Life-Coach helped 22 families

secured housing, other families with job placements, and one family with a car. These resources are funded through our partnership with United Way, and

UCCS (Colorado Springs Promise) and through the Seimer Foundation and Catholic Charities. Recently, we became a high-impact partner with Colorado

College and have fostered a partnership with a local church to provide additional tutoring support after school and Saturdays. In addition, we offer Tier 2

support to provide early academic interventions. For example, we offer credit recovery, on-line school, and night school in coordination with our Odyssey

Early College and Career Options. In addition, we offer support for students with after-school tutoring, Saturday school, and our Learning Center. Our

Learning Center has a peer-tutoring model to provide support for students during the day. They also provide support on re-takes of assessments and

re-teaching of concepts. 

In addition to focusing truancy with our dean of attendance, counselors, social workers, SRO, and any available staff able to contribute, we received

professional development on a National Home-Visit Program. The Parent-Teacher Home Visit Program is a voluntary meeting between two equal partners

with common goals, in a setting away from the institutional power of the school. The model was refined with teacher and community allies, and a pilot

project was created with the support of a unique collaboration between the local school district, SCUSD,  the teachers’ union, SCTA, and the community
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organizing group who originally galvanized the parents, Sacramento Area Congregations Together.

 

Action Plans
Planning Form

Climate and Culture

What will success look like: Teacher-student interactions demonstrate caring and respect for one another, as evidenced by CKH walkthroughs (100 percent teacher

implementation of social contracts, good things, launch, behave in/out model, four questions). Creation and implementation of social contract that is revisited regularly

(internal reviews), launch, good things usage on a daily basis, and behave in/behave out model utilized regularly.

Associated Root Causes:

Losing Credits:

Some students have been losing credits each year, which causes them to be behind in their graduation goals, because the school lacks the necessary

structures and support to ensure students do not lose credits .

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Tier 2 Instruction

What will success look like: Teachers will apply, with fidelity, the curriculums of Read 180, System 44, and study skills and align the grades to growth of deficient skills



Page 15 of 16

in order to achieve grade level proficiency in reading and math. School will use after-school tutoring, Saturday school, and the Learning Center to support student learning

and mastery. Bring students to proficiency on grade-level standards through specific tageted work to find vertical skill gaps and work backwards to fill in the gaps with

after school and Saturday school work. Will have teachers working on reducing D and Fs, SAT/PSAT prep.

Associated Root Causes:

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Tier One Instruction

What will success look like: Expectations for daily student performance are clear, demanding, and high, and there is evidence that 80 percent of students demonstrate

proficiency/mastery of the objective aligned to grade-level standards. Measurable objective, written in language aligned to standards, that is revisited multiple times in the

lesson; clear measurement criteria for different performance levels in the lesson; and academic feedback provided verbally/in writing during lesson. Measurable objective,

model expectations, measured by an exit ticket/interim assessment/increased oral discourse in class, and embedded vocabulary work 

Associated Root Causes:

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

School Target Setting

   Priority Performance Challenge : Academic Achievement

   Priority Performance Challenge : Academic Growth
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   Priority Performance Challenge : Academic Growth


