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May 2018, the Gifted & Talented Department hired Consultants for High Ability to conduct a Gifted & Talented Program
Evaluation K-12. All traditional, alternative, and charter schools participated in the review. Narratives, data, videos, surveys,
on-site observations, and interviews were included in the process. Stakeholder groups consisted of administration, teachers,
parents, and students. The experts reviewed our program for alignment with best practice in gifted education, alignment to the
Colorado rules in the Exceptional Children’s Education Act, alignment to the National Association for Gifted Children’s
Programming Standards, and the overall effectiveness. Recommendations generated from the evaluation are being used to
guide program improvement in District 11.
Link to the video presentation of the report: https://youtu.be/1vh-sxaRdMk
The full report follows this note.
A printed report is available for view in the Gifted & Talented Office – 1115 N. El Paso St. – 719-520-2464

Spring 2018 Gifted Program Evaluation Highlights
Currently:
 Continue Cognitive Abilities Test (CogAT) Universal Assessment for 2nd and 6th grade students
 Utilize PSAT/SAT scores for secondary students
 Offer Social Emotional Needs of the Gifted (SENG) Parent Discussion Groups
 Defined identification processes for each area described in Exceptional Children’s Educational Act (ECEA)
 Approval of affective text
 Creation of GT banners for each school, commercial, and specific brochures
 Coordinate GT Opportunity events for Elementary & Secondary levels
 Creation of comprehensive GT database is in process
By June 2019:
 Begin an examination of Gifted Magnet Program (GMP) inclusion criteria, curriculum, instructional strategies, and
define model based upon NAGC programming standards
 Begin examination of Gifted Resource Teacher job description, role, and minimum qualifications as well as review
FTE in the GT program assuring contact time with gifted students is most beneficial
 Plan a GT Orientation for parents and students for August 2019
Future Consideration and Planning:
 Create focused charges for the GT Advisory Committee by August 2019 for the 2019-2020 school year
 Provide equal access opportunities for families who wish access to different gifted programs
 Create signature programs for gifted students at each school
 Articulate shared program philosophies, goals, and learning activities for GMP 3-8
 Evaluate curriculum for gifted students
 Require GT affective text be used in all buildings
 Include disaggregated data for gifted students by their area of gift on USIP and UDIP
 Increase the relevance and utility of the Advanced Learning Plan (ALP) through staff collaboration and direct
connection to classroom content
 Plan and develop explicit GT professional development for teachers and administrators including required essential
trainings, coaching, modeling, and monitoring on best practices and strategies for GT curriculum, differentiation, etc.
Integrate these trainings with district professional development when possible.
 Utilize district professional development or data days for gifted resource and gifted magnet teachers to collaborate
 Evaluate secondary honors classes ensuring they provide the appropriate level of rigor for GT
 Monitor and analyze secondary course enrollment patterns for high school gifted students
 Develop a written scope for gifted programming delineating how curriculum and instruction is differentiated to
include opportunities for acceleration, enrichment, and depth and complexity
 Continue to create specific GT brochures (i.e. ALP, GT Programs, etc.)
 Require GT sites on each school webpage
 Continue to strengthen internal and external communication
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Overview of Gifted Program Evaluation
Purpose and Focus
Colorado Springs District 11 has a rich history of providing educational programming for gifted
students. Strong program offerings have been in place for gifted students at each building level
for decades, long before services were mandated for gifted students in the state. The district’s
commitment to meeting the needs of their gifted learners is demonstrated through continued
personnel and financial support given to the program. Collectively, the program teachers are
passionate about meeting the needs of gifted students, and the majority hold an endorsement in
gifted education. The level of district and community support, in concert with teacher passion
and expertise in gifted education, are strengths that provide the foundation necessary for
continued program development.
Over the last decade, Colorado Springs District 11 has experienced declining enrollment. The
district has responded by offering more site-specific, innovative programs as a strategy to both
retain the families within the district as well as to attract students from neighboring districts
through the Colorado Public School of Choice Law. The extent to which these programs
incorporate core tenets of gifted education (such as a focus on higher level thinking, attention to
social and emotional needs of gifted students, and opportunities for acceleration and enrichment
within the identified area of giftedness), however, is currently difficult for stakeholders to
determine. Moreover, how these additional program offerings fit within the context of the long
standing Gifted Magnet Program has been a source of confusion and contention among
stakeholder groups culminating in a perception that the administration is no longer as supportive
of traditional gifted programming.
In an effort to address the concerns of stakeholder groups and to determine the efficacy of its
programming for gifted students, the district contacted two experts in gifted education to conduct
a comprehensive, formal evaluation of Colorado Springs District 11 K-12 program for gifted
students. 1 The experts reviewed the program for its alignment with best practice in gifted
education, alignment to the Colorado mandate for gifted education, alignment to the National
Association for Gifted Children’s Programming Standards, and its overall effectiveness. The
recommendations generated from the evaluation will be used to guide district gifted program
improvement.

1

Neumeister, K. & Burney, V. (2012). Gifted Program Evaluation: A Handbook for Administrators &
Coordinators. Waco, TX: Prufrock Press. Co-published with the National Association for Gifted Children. 2nd
edition in press.
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For the purpose of analysis and discussion of findings, the gifted program was divided into six
key areas: Program Design, Identification, Curriculum and Instruction, Affective Needs and SelfRegulatory Skills, Professional Development, and Program Effectiveness. For each program
area, the report includes what the evaluators were looking for, the data sources used for the
analysis, the findings, a summary, and targeted recommendations for future positive
development.
Evaluation Process
The evaluation process for the consultants was as follows:
Onsite
•

Off-site
•
•
•
•
•
•
•
•
•
•

May 9 - 11, 2018: Schedule constructed by D11
o Visits: 13 schools, including elementary, middle, high, charters, and all Gifted
Magnet Program sites
o Interviews with individuals or small groups in schools: 11 principals, 6 Gifted
Resource Teachers (GRT), 14 Gifted Magnet Program (GMP) teachers, 4
counselors, 7 parents, 8 other personnel, and 10 GT students
o Interviews at the administrative center: Open meeting for GRTs not
interviewed during site visits; Open meeting for GRTs new to D11; Meeting
of parents on GT Advisory Committee; GT Facilitator and Assistant; Assistant
Superintendent; Special Education Facilitator; District Research Analyst
Development of a plan for the evaluation with input and approval from district
Construction of survey items (Sample survey in Appendix A) and preparation of
interview questions
Document and website review
Review and analysis of student identification data, policies, procedures, and
placements
Review of classroom instruction, including classroom videos and lesson plans
Review of curriculum materials and course offerings
Analysis of responses to surveys from program parents, program students, and
program faculty.
Review and analysis of interviews with students, administrators, faculty, and parents
Review of student achievement data
Final document preparation
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Data Analysis Procedures
Survey data were tabulated for each stakeholder group. In addition, results were analyzed for
differences across and between groups (e.g. Gifted Magnet Program Parents, Non-Magnet
Program Parents, Gifted Resource and Magnet Teachers, Faculty, and Students, etc.). Narrative
comments from the interviews and surveys were analyzed for themes according to best practices
in coding and analyzing qualitative data.2
In addition to survey data, information on teacher background preparation and professional
development was reviewed (Form in Appendix B). Classroom instruction was reviewed through
a lesson plan (Template in Appendix C) and observation of classroom videos for elements found
in the classroom observation tool, Assessing Classroom Differentiation designed for use in
classrooms with gifted students (Appendix D). Lesson plans and other program materials and
policies were analyzed according to guidelines proposed by the National Association for Gifted
Children’s Standards and its Curriculum Network. An informative summary of the accepted
components of gifted education can be found in Appendix E and the NAGC Standards for
Curriculum and Instruction can be found in Appendix F. Student achievement and other test data
were analyzed. Results from all data sources were used to triangulate findings from each of the
overarching evaluation components.
Background Information about Colorado Springs District 11
• Total enrollment: 26,751 in 2017-20183
• 7.7% Gifted Students; 8.1% English Learners; 59.4% Free/Reduced Lunch
• White – 51.1%; Hispanic – 31.1%; Black – 7.7%; Two or More Races – 7.5%; Asian
1.5%; American Indian or Alaskan Native - 0.7%; Hawaiian or Pacific Islander - 0.4%
• 57 schools or programs include some services for gifted students; these include charters,
online programs, alternative programs, magnet programs, and traditional elementary,
middle, and high schools.

Survey to Constituent Groups
Links to the stakeholder group surveys were sent on May 21, 2018. Paper copies and Spanish
versions were available to anyone requesting these formats. Timing of the survey coincided with
the end of the school year, and although participation rates were lower than ideal overall, all but

2

Ritchie, J., Lewis, J., McNaughton Nicholls, C., Ormston, R. (2014). Qualitative Research Practice: A Guide for
Social Science Students and Researchers (2nd ed). Sage: Thousand Oaks, CA.
3
Information obtained online: http://www2.cde.state.co.us/schoolview/dish/dashboard.asp
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one elementary and one charter elementary schools had parent participants. All middle schools
except the online program had parent participants. Only two schools had non-magnet middle
school student participants, with all but one of the responses being from one middle school.
Magnet students in grades 7 and 8 from both middle school sites responded. 4 High school
parents and students from all schools and grade levels responded with the exception of some of
the programs within the Wasson Academic Campus.
Table 1: Survey Respondents
Stakeholder Group
PARENTS
K-5th Elem Parents not in GMP (Elem Parents NOT
Magnet)
K-5th Elem Parents in GMP at Fremont & Stratton
(Gifted Magnet Elem Parents)
6th-8th MS Parents not in GMP (Middle Parents NOT
Magnet)
6th-8th MS Parents in GMP at Sabin & West (Gifted
Magnet Middle Parents)
9th-12th HS Parents of Gifted Students (High School
Parents)
STUDENTS
7th & 8th grade GT students in GMP (Middle School
Magnet Students)
7th & 8th grade GT students NOT in GMP (Middle
School Non Magnet Students)
High School GT Students (High School Students)
STAFF/FACULTY
Gifted Magnet Teachers (3rd-8th)
Gifted Resource Teachers (K-12th)
Classroom Teachers Core Content Not Magnet
Principals and Exec Directors

Number
Sent

Number
Responded

Response
Rate

969

195

20%

126

20

16%

612

112

18%

220

28

13%

969

159

16%

139

120

86%

176

17

10%

878

41

5%

17
37
472
107

14
28
117
23

82%
76%
25%
21%

Overall, Colorado Springs District 11 programming for gifted learners has many strengths that
merit noting, and these strengths are articulated in detail throughout the report. These strengths
include the significant number of personnel assigned to oversee and implement programming,
testing of all second grade students with a measure of academic potential (Cognitive Abilities
Test), the array of programming options for identified students, and a high percentage of teachers
with endorsement in gifted education. Stakeholders were appreciative that some level of

4

Quantitative results from non-magnet middle school students were not included in the analysis since they were not
representative of all middle school sites.
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services for gifted students was available at each building site. Parents and students in the fulltime Gifted Magnet Program also expressed appreciation for the opportunity for gifted students
to be grouped together for instruction, as they believe this has fostered students’ social
development. Finally, stakeholders were appreciative of the variety of course offerings and
extracurricular experiences at the secondary level.
Stakeholders did express concern regarding some programming areas, and these concerns were
validated when triangulated with other data sources analyzed and are described in detail
throughout the report. The primary source for the concerns expressed by all stakeholder
groups centered on inconsistent and/or lack of communication by the district regarding all
areas of gifted programming. For example, parents expressed frustration with a lack of
communication about how their children’s area(s) of gifted strength were actually being
addressed through the services offered at their buildings. Principals, general education faculty,
and the Gifted Resource Teachers themselves reported a lack of understanding regarding the
exact role and expectations for the GRTs in each building. Gifted Magnet Program faculty
reported frustration with the perceived inconsistencies in the rules for advertising of program
offerings for gifted students. Finally, confusion over whether or not the offerings for gifted
students were district offerings to meet fundamental needs of gifted students or site-specific
offerings related to areas of student interest or school philosophy has led to contention over
perceived competition for the same students across the district.
This evaluation report frames each area of challenge with data from multiple sources.
Recommendations to consider for both immediate as well as long-term implementation are
suggested based on best practices in gifted education. A strong commitment to program
development by the district, coupled with the support from the community, will allow the district
to move forward in implementing changes to address these additional elements of gifted
education. Strengthening these areas will ensure gifted learners are actualizing their potential
and are well prepared for their future educational and career goals.
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Program Area: Program Design
The evaluation of the area of Program Design included an examination for the following
components:
• A written mission statement articulating the philosophy of the program
• Written program goals and measurable objectives for assessing progress toward meeting
the goals
• Advanced Learning Plans for identified gifted students
• A continuum of services offered to meet the needs of all identified gifted students
Data Sources
• Advanced Learning Plan templates and supporting guidance documents
• Review of program documents
• Review of service options
• D11 Gifted Magnet Program Application and Teacher Recommendation Form (these
outline curriculum and expectations)
• Analysis of daily and weekly schedules for Gifted Resource Teachers
• Interview and survey data
• Website review
Findings
Gifted and Talented Advisory Committee
Colorado Springs has a gifted and talented advisory committee, but specific stakeholder roles
represented, how members are selected, number of meetings, and corresponding meeting minutes
are not known. The website says: “The Gifted & Talented Advisory Committee (GTAC) seeks
volunteers each fall that represent our gifted population across the district, across grade levels,
and within the community.”
Program Documents: Definition and Mission statement
The district website includes the following mission statement to “ensure gifted student growth
and achievement through a systems (sic) of support, programming, and advocacy.” The
philosophy statement reads:
In School District 11 we believe that gifted and talented students should receive appropriate
differentiated instruction from trained teachers that address individual needs. We believe that
the district gifted and talented program must have a broad base representation of students from
different ethnic and socio-economic backgrounds. These students will have resources to
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maximize their potential as appropriate to their educational needs and talents. In addition, the
social-emotional needs of gifted students should be recognized and addressed.
The philosophy statement is well written and incorporates key components including the
recognition that gifted students should be taught by teachers trained in gifted education in order
to receive appropriately differentiated curriculum and instruction that will enable them to reach
their potential. Additionally, the statement emphasizes the district’s recognition that gifted
children are found in all populations of learners.
Program Goals and Objectives
The website lists goals for gifted students (e.g. develop higher level thinking skills, develop selfesteem and self-understanding), and these goals are appropriate given the cognitive aptitude and
social and emotional characteristics of gifted children. No goals or measurable objectives,
however, are articulated to guide the gifted program itself.
Advanced Learning Plan
Colorado law (22-20-R-12.00, C.R.S.) requires that all identified gifted students have an
Advanced Learning Plan (ALP) that is determined by their area of giftedness, interests, and
instructional and affective needs. The purpose of the plan is to guide educational planning and
decision making regarding programming for gifted students. The ALP includes one achievement
and one affective goal aligned with the Colorado Academic Standards and the National
Association for Gifted Children’s Affective Standards, respectively. District 11 has provided
multiple planning and support documents for creating the ALP. The district has created forms
such as flowcharts; multiple templates by grade levels for using a variety of types of media in
projects and presentations and how those can meet Colorado Standards; instructions on student
goal setting; and ALP planning guides.
Despite the number of resources available to assist in the creation of a meaningful, standardsaligned Advanced Learning Plan, survey data indicated that the actual practice of creating the
ALP and its utility is not as meaningful as intended. Parents and identified gifted students were
asked how much input they have in creating the ALP and how frequently they were updated on
progress toward achieving the goals stated in the ALP. Results are summarized in the graphs
that follow.
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Figure 1: Input on ALP Goals and Updates on Progress
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As the results indicate, the majority of stakeholders, both parents and students alike, did not feel
that they had much input in the creation of the ALP, nor did the majority report receiving updates
on progress toward meeting the goals. Follow-up narrative comments on the survey regarding
the effectiveness of the ALP indicated that most respondents did not feel that the ALP was
helpful in guiding their educational planning. Many felt that it was a required formality rather
than a meaningful document as expressed in the representative comments below:
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The ALP doesn't seem to have much function. I don't remember even seeing it this year and it
doesn't seem to really guide instruction. I would like to see this emphasized more by having
meetings with teachers specifically about the goals and how they are progressing. (Middle
School GMP Parent)
I think that the Advanced Learning Plan is pointless. We fill out a form at the beginning of the
year, with goals that many of us never intend to fulfill. Forcing students to create goals which
they do not wish to achieve teaches them not ambition and work ethic, but that it is ok to make
your goals and never think of them again. (High School Student)
I don't think this plan is very helpful because we never even look at it. (GMP Middle School
Student)
The ALP has not been integrated in any meaningful way during the school year. It gets filled out
w/out any parental involvement (other than requesting a signature) in late October, then isn't
mentioned again until the final week of school (again, w/ no parental involvement). (Elementary
Parent).
Progress monitoring of the goals identified within the ALP was also noted as an area in need of
improvement on the 2016 Colorado Education Gifted Evaluation Review report conducted by the
Colorado Department of Education.
Gifted Service Options
Colorado Springs District 11 organizes services for students who are either Talent Pool or
Formally Identified students. The district’s description of these categories is listed on their
gifted education website and are included below5:
“Tier II – Talent Pool Enrichment: Gifted Potential
High-ability learners with data between the 85th and 94th percentile or have other evidence
supporting gifted potential meet the criteria for Tier II Talent Pool Enrichment programming.
These students show promising academic talents and require enrichment and/or acceleration to
maximize their intellectual potential. Each school has a gifted resource teacher on who supports
students and school staff to create various academic and interest groups based on student need.
Tier II Talent Pool Enrichment looks different in each building and may look different than other
Tier II student within the same building. Students tagged as Tier II Talent Pool Enrichment are

Description of tiers was taken from Colorado Spring’s Gifted and Talented Program webpage:
https://www.d11.org/Page/1290
5
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monitored regularly. In some cases, and sometimes years later, students receiving enrichment
may go on to be formally identified as gifted.
Tier III – Formal Gifted Identification
Students formally identified as Tier III Gifted and Talented receive an Advanced Learning Plan
(ALP) with specific, measurable, and attainable learning goals based on the student’s strength(s)
and personal interests. An appropriate level of challenge is created for gifted learners, through
ALP goals, with emphases on critical and creative thinking, problem-solving, and decisionmaking. These goals, contained in the Advanced Learning Plan, are progress monitored by
student, teacher, and parent as the year progresses. The determination as to whether a student
qualifies for the Colorado Springs School District 11 Advanced Academics Gifted & Talented
Program is solely within the discretion of the Gifted Review Team who follow the guidelines of
the Colorado Exceptional Children’s Educational Act (ECEA) for gifted identification criteria.”
Colorado Springs offers several service options for those formally identified as gifted. Gifted
Magnet Programs (two elementary and two middle school sites) are available for students in
Grades 3-8, and a charter school designed to meet the needs of gifted students also serves K-8
students. Additionally, middle and high schools offer Honors classes, and high schools offer
varying numbers of Advanced Placement, International Baccalaureate, and other opportunities to
earn college credit. A Gifted Resource Teacher (GRT) is assigned to each of the elementary,
middle, and high schools. In many cases the GRT services not only the Tier 3 identified students
but Tier 2 students as well.
The level of satisfaction with the services offered varied with the amount of contact time with
teachers in gifted education. Elementary and middle school families in the GMP reported the
highest levels of satisfaction followed by the elementary parents of students in schools with a full
time GRT 6 . The lowest levels of satisfaction were reported for the families of students in
elementary schools without full time GRTs and for the middle and high schools. The results are
summarized in the following graph.

6

Due to the low response rate from parents at the Academy ACL (n=1), the satisfaction level of parents whose
children are participating in this service option for gifted students could not be determined.
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Figure 2: Overall satisfaction with the Gifted Program by Stakeholder Group
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A thorough description of the narrative responses pertaining to program satisfaction can be found
in the section of the report on Program Effectiveness. The relatively low levels of satisfaction
for families in the non-magnet elementary schools without a full time GRT and middle schools
and for families at the high school level are described in this section as they are germane to
program design; the primary reason given for the dissatisfaction was the “non-therapeutic dose”
of gifted services provided to identified students in these options. To determine how much
contact time the non-full time GRTs had with students at the elementary level, GRTs were asked
to provide a daily schedule of their activities. In the district, 27 elementary schools have less
than a full time GRT, 14 of those have only one day a week, and another 3 have fewer than two
days a week. Not all GRTs submitted a schedule detailed by minutes. (See Appendix H for the
Fulltime Equivalent, or FTE allocation of gifted personnel per building.) However, to see the
implications of this at the student level, the following table shows a sample of the number of
minutes per week an individual child might work with the GRT in those buildings with fewer
than 5 days per week in a school.
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Table 2: Sample of Contact Time with GRT by School and Grade Level

School
Name

# GRT
days
per
week

Grade
Level

Total #
minutes per
week for
student

School A
School A
School A
School B
School B
School B
School C
School C
School C
School D
School D
School E
School E
School E
School F
School F
School F
School G
School G
School G
School H
School H
School H
School I
School I
School I
School J
School J
School J

1
1
1
2.5
2.5
2.5
1
1
1
2
2
1
1
1
2
2
2
1
1
1
2
2
2
1
1
1
1
1
1

3
4
5
3
4
5
3
4
5
3
4
3
4
5
3
4
5
3
4
5
3
4
5
3
4
5
3
4
5

30
60
30
160
90 or 135
90 or 135
75
50
50
60
80
100
100
100
120
170
150
60
60
60
80
90
80
90
30
60
45
50
80

MATH #
student min
per week

ELA # student
minutes per
week

one semester
30
30 min

one semester
30
0

Undefined
Enrichment

160
90 or 135
90 or 135
50
50
30
80

30
100
100
100

60
60
60

60
110
90
60
60
60

80
90
80
60
30

30
30
30
45
50

40

40

As the table indicates, the contact time students have with the GRT to work in their designated
area of giftedness is scarce or non-existent in schools without a full time GRT. For example,
consider a 3rd grade student identified as gifted in math. If this child attends one of the 14
schools where the GRT is there only one day, she is likely receiving only 30 minutes of GT
services in math, and that may be for only one semester of the year. Likewise, a fourth grade
student identified in reading who attends a school with a GRT in the building two days a week
may not receive any gifted services targeted for language arts since the GRT only provides
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services in math at that school. Those in settings where the GRT is providing general
enrichment may be able to work on independent projects and affective lessons; however, it is
challenging to sustain interest or commitment to these projects when students are only given time
to work on them 30 minutes a week. These challenges, in concert with the fact that their regular
classroom teachers likely do not have training in gifted education and may only differentiate
their lessons in these subject areas one day per week, make it difficult for gifted children in
these service options to develop their gifted potential due to this non-therapeutic dose of
services.
There are fewer middle schools, many of which have larger per-site enrollments, so they
typically have more support through the number of days per week the Gifted Resource Teacher
is in the building. However, the middle school presents its own challenges as the master
schedule is typically less flexible than the elementary school structure. Differentiation of content
will typically occur through the offering of Honors classes, not through the pullout with a GRT,
the common model for elementary. In several middle schools the GRT offers an elective or
exploratory course and in all schools manages the Accelerated Learning Plans. Students may
have to choose between electives resulting in the student not selecting to see the GRT on a
regular basis.
Narrative comments from families with students in these service options were abundant, and the
analysis of the comments indicated their frustration centered on two key themes: First,
respondents were frustrated that the focus of the learning activities with the GRT does not
necessary align with the identified area of giftedness as exemplified in the following comments:
The frequency of GT interactions is very limited, and the work does not correlate with the
identified strengths. (Middle School Non-Magnet Parent)
All GT students for Elementary go to one class is my understanding, and are not grouped by
individual GT classification. It does seem to me it would be better to have them work mostly in
their gifted and talented area. (Elementary Parent)
I would just have each student focus mainly on their talent instead of constantly changing
between the different talents and only knowing what they're doing 1/4 of the time. (Middle
School, Non-Magnet Student)
Stakeholders also expressed frustration with the limited time spent in GT services and expressed
doubt over the usefulness of the services. For example, elementary parents commented, “I don't
see how once a week classes will add much to her learning experience,” and another lamented,
“Sad that my daughter gets such limited service. 30 minutes a week is not adequate!! Similarly,
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middle school parents of students not in the magnet were also frustrated with the limited amount
of service. One parent said, “My son only did one quarter of GT because that’s all that [his
school] would provide. He was completely bored his entire 8th grade year!” and another
remarked, “What is the purpose of the one day a week class for [GT middle school]? It just adds
an extra class that has no purpose or use for my son. Families of students at the high school
level echoed similar frustrations about the lack of contact their students had with the GRT in
their building. Students were asked to report the number of times per year they met with their
GRT. Results are summarized in the graph below.
Figure 3: Amount of Contact for High School Students with GRT
In
follow-up
narrative
comments high school students
1-2 times per
reported that their only GRT
Weekly
month
0%
interaction was to fill out their
5%
5-8 times per
ALP.
One noted, “I have
year
10%
barely done anything with GT
since I started high school.
2-4 times per
year
They say that the ALP is
20%
mandatory for graduation so I
0-1 times per
year
just do that but I almost never
65%
get to consult with my GRT.
The whole GT program doesn't
0-1 times per year
2-4 times per year
5-8 times per year
seem to exist other than on
1-2 times per month Weekly
paper.
Similarly, another
stated, “In high school I don't even know why we claim to support the GT program anymore,
there is nothing to do with it. No classes. No club. Nothing other than a bi-annual goal sheet we
have to fill out.”
Contact for High School Students with GRT

Finally, both the general education teachers and the GRTs also expressed doubt over the
effectiveness of a service model with such limited contact time with the students. Representative
comments are included below:
I'm only at schools one or two days a week. I'm concerned about what services are provided in
the general education classroom, when I'm not working at the school. (GRT)
“One day a week does not allow for effective curriculum compacting and meaningful
enrichment, time to meet with students with varying identifications, or chance to collaborate with
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gen ed teachers so work is an extension to their core work instead of making "more" work.”
(GRT)
I trust GRT to provide GT students with enrichment projects, although only seeing them once a
week for one hour is hardly enough time to do much. (General Education Teacher)
We simply DO NOT have a GT resource teacher enough! My students see her for about 1-2
hours A WEEK, and that is if she is not bogged down with testing and paperwork. She is spread
between two schools and can't help much. (General Education Teacher)
The limited time spent with the GRTs would not be as problematic if the identified students were
also receiving curriculum and instruction differentiated for their identified area of strength in
their regular class. While the philosophy of District 11’s gifted program states “In School
District 11 we believe that gifted and talented students should receive appropriate differentiated
instruction from trained teachers that address individual needs,” 48% of general education
classroom teachers say at most they differentiate their lesson for math once a week (with 21%
reporting once a month at the most). For language arts, 36% say they are only differentiating
their lesson once a week at the most.
When asked what obstacles teachers perceived to be limiting their ability to differentiate for their
gifted students, lack of training in how to effectively differentiate for this group of learners was
noted by many. One teacher explained, “I am differentiating but unsure I'm doing it correctly.
Should it be 2nd grade deeper or do I move up grades. I do a little of all of it but it all feels
scattered and I'm very uncertain I'm doing the "right" things.”
In addition to the lack of training, 73% of teachers attributed their lack of differentiation to
having the full range of abilities and achievement levels in their classes. As one said, “At best I
have 1-2 students in my class who might qualify for the gifted program compared to 10 who are
working well below grade level,” and another noted “It is difficult to create and deliver 5
different lessons to meet the needs of 5 ELL, 5 GT, 5 SPED, 5 High Behavior and 3 regular ed
kids every day.” Additional comments indicated that some teachers felt frustrated with the
expectation to differentiate given these obstacles. As one teacher commented, “I know I'm
supposed to differentiate but frankly I don't have the time or knowledge to do it,” and another
stated, “Telling the elementary classroom teachers to add more to their plates is ludicrous unless
a dedicated GT teacher is assigned to the school to work collaboratively with them.”
Suggestions for Consideration
The district may wish to consider the following suggestions to address challenges and concerns
related to the design of its gifted program.
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D11 has committed resources through the assignment of gifted education personnel
to each school and the presence of a district facilitator; however, with a site-based
management approach to leadership, a district expectation needs to be clearly
articulated that meeting the needs of this group of learners is the responsibility of
all D11 principals and schools, not just the GRTs. To that end, district leadershipfirst
should determine what constitutes gifted services (for example, minimum
expectations for number of minutes spent with teachers trained in gifted education,
attention to affective needs, instruction focused on higher order thinking, and
opportunities for acceleration and enrichment in identified areas). Secondly, the
district should determine consistent expectations for all involved in the
implementation of gifted education at the elementary, middle, and high school
levels. Finally, the leader of gifted education for the district will need greater
authority in overseeing implementation of services. It will take the authority of all
district leadership to maximize the effectiveness of the resources provided and the
education of these learners, regardless of their setting.
• To increase the relevance and utility of the ALP, consider having the GRT and classroom
teacher share responsibility with the child for both developing and monitoring the
Advanced Learning Plans for identified students. In this way, the achievement goal on
the ALP may be tied more directly to the classroom content area associated with the
child’s gifted designation. Sharing the responsibility for implementing the ALP with the
child’s classroom teacher will increase the relevance and time spent toward meeting the
goal.
• Specify the stakeholder group membership for the Gifted and Talented Advisory
Committee and utilize that group to assist in program tasks and to be informed
ambassadors for the program in the community. Engage the Gifted and Talented
Advisory Committee in the task of establishing gifted program goals and measurable
objectives for each of the program areas: Identification, Curriculum and Instruction,
Affective Needs, Professional Development, and Program Effectiveness. The goals will
frame the future direction for the program, and the objectives will allow the district to
measure the progress toward meeting the goals.
• To remove a potential obstacle to families selecting the self-contained GMP, consider
options for transportation. Currently only those children with parents who can provide
transportation are able to enroll in the GMP if it is not located at their neighborhood
school. This could be perceived as an equity of opportunity issue for the district.
• To address the needs of gifted students at non-magnet elementary schools, ensure that
instruction in core content areas is differentiated for gifted learners. To facilitate this
differentiation, the following recommendations are suggested:

•
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Restrict the range of ability and achievement for the classroom teacher. One
effective way to restrict the range is to utilize between class grouping for all
students (including gifted students) by subject area and/or cluster grouping of
gifted students. For example, the identified gifted math and the identified gifted
language arts students could all be clustered into the same classroom with one
teacher. The remainder of the class would consist of non-identified students. If all
sections at the grade level could be scheduled to have math instruction at the same
time and language arts instruction at the same time, teachers could do betweenclass ability grouping across sections for these areas of core content. The gifted
students would remain with the one gifted cluster teacher, and other high
achieving students (Tier 2) could join that classroom for instruction in their area
of strength as well. The following example illustrates how this recommendation
could work in practice: Assume there are four sections of 3rd grade. If 4 students
were identified as gifted in language arts only, and 5 identified as gifted in math
only, these 9 students would be placed in the same homeroom with the same
teacher. The remaining students in the homeroom would be heterogeneous in
terms of ability. Students in the other sections would also be heterogeneously
grouped. At the time of math instruction, all students in the grade would be
divided according to their instructional levels and would change classrooms to be
with the teacher assigned to their instructional level for math. The identified
gifted math students would stay in the cluster classroom. The next level of
advanced math students would also join this classroom. Note: The identified
gifted language arts only students would not necessarily stay in the cluster
classroom for math instruction unless they were in the next level of advanced
math students. The same process would be repeated for language arts instruction
with the identified gifted language arts students staying in the cluster classroom
and being joined by the next level of academically advanced language arts
students. The non-language arts identified students would go to the teachers
assigned to teach their individual levels. The remaining students would also be
divided and placed with a specific teacher for their instructional level in language
arts. In this way, the range of abilities within each of the math and language arts
classes would be narrowed so that all students, including the gifted would benefit.
o Ensure the teacher responsible for core instruction in identified areas of giftedness
has training in instructional strategies for use with gifted children.
§ In schools where the GRT is full time, she or he may be able to serve as
the primary instructor for one or more of these classes.
§ In schools where the primary teacher for the gifted students’ math and
language arts instruction does not have an endorsement in gifted
education, professional development on characteristics of these learners
o
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•

and strategies for appropriately differentiating their instruction and
curriculum will be needed.
Restricting the range of abilities in the general classroom as well as providing training on
differentiating for gifted learners, will help ensure that identified students are receiving
more instructional time that includes elements of gifted education such as real-world
problem solving applications; enrichment and independent study projects; and activities
to promote critical thinking, creative thinking, and conceptual understanding.
o Redefine the role of the GRT for schools with less than one FTE. In these cases,
the GRT for the building could function as a coach for the classroom teachers,
offering suggestions and resources for how to effectively accelerate, enrich, and
teach the content at a more conceptual level for gifted learners. Additionally, she
or he could push into the classrooms with identified gifted students and offer
opportunities for hands-on investigations or interdisciplinary projects that would
strengthen engagement for these students as well.
Ensure that the Honors classes at the middle and high school are differentiated in depth
and complexity to provide the appropriate level of rigor for identified gifted students.
o Classroom teachers of Honors classes at both the middle and high school level
would benefit from participating in the training in instructional strategies designed
to meet the needs of gifted students.
o Increase the number of FTEs for the middle school and high school programs to
offer more contact time with students.
§ GT programming at the middle and high school level could include more
time on affective issues such as stress management, perfectionism, identity
development, and leadership. GRTs could expand contact time with
students by offering optional brown bag lunch seminars, electives, or
meetings before or after school on these topics.
§ GRTs could meet with the students and their counselors to provide
targeted information on college and career planning including guidance on
course taking patterns, options for scholarships, etc.
§ A listserv of identified GT students could be created where the GRT
would share articles, enrichment opportunities, and other relevant
information with students.
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Program Area: Identification
The program area of Identification was reviewed for consistency with Colorado requirements
and adherence to best practices in gifted education. Specifically, the review considered to what
extent:
• The identification plan is available for public inspection.
• The selection process facilitates the identification of students from all racial, ethnic, and
socio-economic populations.
• Multiple pathways are in place for identifying students.
• Students are being identified in the areas specified in the Colorado Code including
General Intellectual Ability, Specific Academic Aptitude (Reading, Writing, Math,
Science, Social Studies, World Languages), and Specific Talent Aptitude (Visual Arts,
Performing Arts, Musical Abilities, Dance, Psychometric Abilities, Creative or
Productive Thinking, and Leadership).
Data Sources
• District program documents and website relating to the identification process
• Instruments used in the identification process
• Colorado Springs District 11 2016 Colorado Gifted Education Review Report
• Ability and achievement scores, demographic information, and identification status of all
currently identified students
Findings
Public Awareness of Identification Procedures
Colorado Springs District 11 should be commended in their transparency regarding the
identification process. The process is summarized on the district’s website with visuals to aid in
understanding the process. Parents receive a letter explaining their child’s identification process,
their child’s classification, and services available as well as the contact information for the
district coordinator to answer questions. For those not identified formally, the district also sends
a letter explaining the process and noting that children will still receive differentiated curriculum
and instruction in the regular classroom to meet their needs.
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Figure 4: Lack of Understanding of Identification Process
Percentage of Stakeholder Groups with Little
Understanding of Identification Process
100%
80%
56%

60%
41%
40%

41%

34%

35%

20%
0%
FullTime NotFT Elem NonMagnet
K-8
Principals
Elem GRT GRT Parents Middle NonMagnet
and
Parents
Parents
Teachers Directors

Despite the information provided
on the website, a substantial
percentage of parents, teachers, and
principals still indicated a lack of
understanding of the identification
process as indicated by the survey
responses summarized in the
accompanying
graph.
Survey
results
indicate
that
these
stakeholder groups could benefit
from
more
professional
development
and/or
greater
dissemination
of
information
regarding the identification process
to promote understanding.

Selection Process Facilitates Identification of Students from all Racial, Ethnic, and Socioeconomic Populations
Demographic data indicates the identification of students from underrepresented populations is a
challenge for the district. This was also noted as an area in need of improvement in the 2016
Colorado Gifted Education Review report prepared by the Colorado Department of Education.
One strength of Colorado Springs District 11’s selection procedures includes universal screening
of all second-grade students with the Cognitive Abilities Test (CogAT). This test has strong
research to support its use in the identification of underrepresented populations, particularly for
English Language Learners,7 and the Colorado Department of Education recommends universal
screening to facilitate the identification of students from underrepresented populations. Despite
the universal screening, however, an analysis of the demographic data indicates the identification
of students from underrepresented populations is still a challenge for the district. Results are
provided in the table that follows.

7

CogAT 7 Research and Development Guide, Houghton Mifflin Harcourt.
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Table 3: Student Demographics

Total Population
Gifted
Population

American
Indian,
Alaskan,
or Native
Hawaiian
1%
.01%

Black or
African
American

White

Two
or
More
Races

Free/Reduced
Lunch

31%

51%

7%

59%

16%

71%

7%

27%

Asian

Hispanic
or Latino

8%

2%

2%

2%

After second grade, the district currently does not have another grade level in which universal
screening is conducted. Since the district experiences a 20% rate of student mobility8, the lack of
a universal screening instrument in the upper grades may be a contributing factor in the difficulty
in identifying underrepresented students.
Students Identified in the Areas Specified by the Code of Colorado Regulations
To determine compliance with the Code of Colorado Regulations, the number of identified gifted
students Colorado Springs District 11 has identified in each area specified by the Colorado Code
was calculated. Results are provided in the table below.
Table 4: Number of Students Identified as Gifted and Talented in Areas Specified by the Code of
Colorado Regulations
General Intellectual
Ability

1623
Creativity

Reading

1109
Leadership

0

0

Writing

Science

Social
Studies

914

11

1

0

Visual Arts

Drama/
Theater

0

4

Math

Music

1

Dance

3

World
Languages

1
Psycho motor

3

The numbers in the table above indicate that Colorado Springs District 11 is not in compliance
with the Colorado mandate to identify students in all specified areas in Code. Moreover, lack of
identification in these additional domains may be contributing to the overall problem of
underrepresentation of students from culturally and linguistically diverse families as well as
those from economically disadvantaged backgrounds. Lack of compliance in identifying

8 Information obtained from the Colorado Department of Education website
http://www2.cde.state.co.us/schoolview/dish/dashboard.asp
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students in all specified domains was also noted as an area in need of improvement on the
Colorado Gifted Education Review report.
Suggestions for Consideration:
•

•

•
•

While not an issue of compliance, one recommendation that might help determine
appropriate services for gifted students would be for the district to further delineate
those who are identified as General Intellectual Ability (GIA) with their specific area(s)
of strength as designated by their cognitive abilities test scores. The district currently
identifies all students who had one or more cognitive scores at the 95th percentile or
higher as GIA. From this label alone, it cannot be determined which students had
strengths in all cognitive areas (and therefore should be receiving services in all areas)
and which students had strengths in only one area (such as verbal or quantitative),
therefore needing gifted services corresponding to that specific area. To illustrate this
issue, the evaluators reviewed and relabeled the cognitive assessment data collected for
the most recent cohort of students (2017-2018 third grade students). Results of this
analysis indicated that 102 out of 231 identified gifted students had only the GIA
designation. Of those, only 12 had ability scores of 95th percentile or higher on both
subtests of the CogAT. The other 90 students only had one subtest score at the 95th
percentile or higher. For example, 23 students had only a CogAT verbal score at the
95th percentile or higher, and 50 had only scores at the 95th percentile or higher on the
CogAT Quantitative subtest). Including an additional designation on their GIA status
(for example as GIA-V for verbal only and GIA-Q for quantitative only) would help
administrators properly place these students in advanced courses corresponding to
their area of strength rather than in a full time advanced program such as the GMP.
Sharing this designation with the child’s classroom teacher as well as the Gifted Resource
Teacher will also allow learning activities to be provided that develop the child’s
achievement in the associated domain of either math or language arts. Targeting the GT
learning experiences accordingly will help to establish the “Body of Evidence” necessary for
future gifted designation in the specific academic areas.
Encourage only those who have cognitive scores at the 95th percentile or higher on both
verbal and quantitative reasoning or those who are already identified as Specific Intellectual
Aptitude of Reading and Math to apply for the GMP or charter school.
Monitor services offered in non-magnet elementary and middle schools to ensure that they
match the designated area of giftedness for each identified child.
Establish a districtwide committee to determine a plan and timeline for implementing a
process to identify and serve students in the additional domains designated in the Colorado
Code. Including additional domains will bring the district into compliance with the Colorado
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•

•

requirements, and it also will likely result in an increase in the percentage of students
identified as gifted from traditionally underrepresented populations.
Consider adding an additional universal cognitive ability screener for students in 6th grade.
The results of this assessment can be used for gifted identification and placement in services
for middle school. Additionally, the results are useful for informing curriculum and
instruction for all students, not just those identified as gifted.
Use the results of the PSAT (8/9 and 10) to assist in gifted identification for high school. The
PSAT is normed on a nationally representative sample and therefore can serve as an
appropriate identifier of ability; the same criteria of 95th percentile or higher on either the
verbal or the quantitative subtests could be applied to the selection procedures. This test
could be used as an identifier for students entering high school and again for students at the
sophomore level.
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Program Area: Curriculum and Instruction
The evaluation of the program area of Curriculum and Instruction included an examination for
the following components:
• A written, vertically aligned planned set of learning experiences (i.e. curriculum)
differentiated for gifted students and developed at the district level
• A curriculum that is based upon the learning characteristics of the gifted, including both
advanced content and enrichment experiences
• Learning opportunities for gifted students, including a continuum of differentiated
curricular options, instructional approaches, and resource materials
• Instruction focused on developing conceptual understanding, critical thinking, creative
thinking, effective communication skills, and the ability to collaborate
Data Sources
Documents: The district provided the following documents to review for suitability of
curriculum and classroom activities for gifted learners:
• D11 Elementary ALP Goal Ideas, Product Ideas, Accompanying Standards, Templates,
Samples by grade level, Student Planner
• NAGC Program Standards used for ALP affective goals
• SMART Goal Worksheet
• A Social and Emotional Resource of Lesson Plans for Elementary Students
• On-line Course Catalogs and Offerings for Middle and High School
Review of Daily or Weekly Schedules of GMP and GRT personnel
Observations of Instruction in Videos:
• 33 elementary sites, 9 middle school sites, 4 high school sites, 8 R. J. Wasson Academic
Programs, and 6 Charter sites were asked to submit to the Gifted Facilitator a 30-minute
video sample with the accompanying lesson plan of instruction for gifted learners. While
not all of those sites submitted videos and/or lesson plans, evaluators reviewed
submissions representing 32 elementary, 6 middle school, 4 high schools, 1 RJWAC, and
4 charter school sites. See Appendix C for the Lesson Plan Template provided by the
evaluators, Appendix D for the Teacher Observation Form and Protocol for the Assessing
Classroom Differentiation, and Appendix G for the Instructions from the Evaluators to
the District for the Videos.
Classroom Walkthroughs:
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•

Evaluators visited 13 buildings for interviews, tours, and observations.

Interview and survey data regarding types of experiences and perceptions of challenge
Website Review
Essential Elements for Quality Curriculum and Appropriate Instruction for Gifted Learners
Appropriate curriculum for gifted students does not consist only of extensions of material
appropriate for the typical student, only of work above grade level, or only investigation of
topics of personal interest. Gifted students are a unique population of learners as far from the
mean on ability measures as are students in special education. They also have been shown to
have particular learning differences with implications for content and methods of instruction.
Consequently, they need qualitatively different curriculum and instruction to maximize their
potential. While a variety of curriculum models and approaches have been developed for gifted
learners, commonalities can be found across these models, including the following features:9
• Content is taught through higher level, “macro” concepts that foster interdisciplinary
connections.
• Content is accelerated in standards covered.
• Materials used are substantive and written at levels of complexity appropriate for gifted
students.
• A variety of creative and critical thinking skills are explicitly taught.
• Emotional needs are addressed through group and individual experiences.
• Opportunities are included for in-depth exploration of concepts or topics of individual
choice and use of methodology of experts in the field.
• Assessments call for the development of authentic products and demonstration of
advanced understanding and the skills of synthesis, analysis, and evaluation.
• Curriculum is vertically articulated, documenting conceptual and skill development
throughout elementary, middle, and high school.
According to best practice, instruction for high ability students also needs to be different from
grade level instruction in multiple ways. Both curriculum and instruction need to be based upon
these students’ characteristics of learning “whole to part,” being more able to think conceptually
and make connections between disciplines, preferring open discussion and less repetition or

9

See Appendix E for an article written by Dr. Carol Ann Tomlinson, consult any of Dr. Joyce Van TasselBaska’s curriculum texts, e.g. Content-Based Curriculum for High Ability Learners, 3rd Edition (2016), and
review the chapter on Curriculum in Education of the Gifted and Talented, 6th Edition (2011), by Davis, Rimm,
and Seigle.
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routine. 10 The pace of instruction should be accelerated, and a significant amount of
instructional time should focus on the development of critical and creative thinking,
communication and collaboration skills, and problem-solving. Instruction needs to be designed
to provide learning experiences that are constructivist at times allowing students to discover
ideas more often than they are told ideas, concepts, and analysis. Work and experiences for
gifted students should not be just additional or sooner than occurs in the grade level standards,
but should be different work than that for typical learners and focused on analysis and problem
solving.
Indicators of inappropriate instruction for high ability students include:
• Asking students to complete “more of the same” type of work rather than different, more
complex work.
• Asking students to spend too much time working on their own or with technology rather
than with direct interaction with teachers and collaboration with peers.
• Asking students to serve as “junior teachers” for other less able peers.
• Asking students to complete activities that may be fun or novel but are disconnected from
their core curriculum or do not result in a depth of understanding.
The expectations in this evaluation for curriculum and instruction are not based upon one model,
but are based on a synthesis of the elements of best practice listed above and Standard 3
(Curriculum Planning and Instruction) of the National Association for Gifted Children’s K-12
Programming Standards found in Appendix F.
Curriculum: Conceptual Focus, Acceleration, and Enrichment
Elementary Gifted Magnet Program
The elementary Gifted Magnet Program at two sites is a self-contained classroom experience in
which all the students in the classroom receive all of their instruction in core academic subjects
and enrichment topics from teachers specializing in gifted education. This is the ideal service
for many gifted children as the curriculum can have the attention to conceptual understanding,
interdisciplinary rigor, advanced content, high level expectations, development of critical and
creative thinking, and understanding of social and emotional needs throughout their school day.
In terms of curriculum review, three written descriptions were provided to the evaluators from
the GMP. One was a written description of a four-month interdisciplinary core content unit that

Cross, T. L., Speirs Neumeister, K. L., Cassady, J. C. (2007). Psychological types of academically gifted
adolescents. Gifted Child Quarterly, 51, 285-294.
10
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was well done. One was a one-page scope and sequence showing overarching concepts for core
content and the inclusion of many elements of gifted education for one grade at one site. One
written lesson plan from a core academic area was also submitted. The evaluators met with one
teacher at one site and three teachers from the other site, at which times the curriculum was
described in general terms. Only one video from the elementary gifted magnet sites was
submitted and it showed a hands-on lesson with high student engagement. Evaluators observed
one elementary GMP classroom in a walkthrough. The content of the interviews made the
evaluators confident of the knowledge of most of these teachers related to curriculum appropriate
for gifted students. However, a comprehensive written curriculum was not provided for review
so no detailed commentary for curriculum in the elementary gifted magnet can be included here.
Elementary Non Magnet Gifted Program Served by Gifted Resource Teachers
At the elementary level in the majority of schools within CSD11, gifted students not
participating in the magnet program are pulled out of class and do individual research projects
aligned with their identified areas of strength and their ALP Goals or participate in critical
thinking or problem solving activities with the Gifted Resource Teacher (GRT). In some
schools, the GRT “pushes in” to the general education classrooms for most or part of the day(s)
in that building to assist the general education classroom teacher(s). Some GRT’s do a
combination of push in and pull out services.
In at least one school with a full-time GRT, the GRT provides replacement core instruction in the
areas of reading and/or math. However, instructional time with the GRT is not the same for each
gifted student in D11; time with the GRT specialist is dependent upon the schedule of the classes
from which the students are pulled, the availability of the resource teacher for that building (1
day per week, 2 days per week, 3 days per week, or full-time) and the willingness of the
classroom teacher to have the GRT specialist push in to his/her classroom. This variation of type
and time of contact with students makes it difficult to provide a planned scope and sequence of
curricular experiences for gifted students. What is provided within the time with students may
be core content related; it may be aligned with the general education classroom; it may be related
to the student’s identified area of strength; or it may be enrichment unrelated to the academic
core for the grade level. While this does not mean the instruction is not valuable, it shows there
is no common written differentiated core curriculum for all gifted learners not in the Gifted
Magnet Program at the elementary school level in CSD11.
Middle School
At the middle school level, services are primarily provided through advanced classes. Some
schools may have enrichment opportunities in the form of electives or pullout programming for
interested gifted and talented students; the existence and type of offerings vary by site.
Qualifying students may participate in pre-algebra, algebra, and/or geometry in 7th and 8th grade.
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There are Honors classes in social studies, language arts, and science at some middle school
sites. Aside from the accelerated offerings in math, there is no written differentiated core
curriculum for gifted learners not participating in the Gifted Magnet Program at the middle
school.
Two middle schools house a Gifted Magnet Program. These sites have a team of gifted education
specialists providing instruction in core content areas for students in grades 6, 7, and 8. The
teachers are, for the most part, passionate about their program and have developed learning
experiences that embody the features of gifted education. One walkthrough of a class in session
and the majority of videos gave evidence of strong curriculum for gifted learners. However, there
is no written curriculum available for ongoing updating, adaptation, and revision. This would
clarify expectations, facilitate program consistency across the district, and provide continuity in
the event staff should change. A written curriculum that demonstrates the implementation of the
elements of gifted education could be made available for public inspection.
High School
CSD11, as a whole, offers a vast array of Honors courses, Advanced Placement, International
Baccalaureate, and CU Gold courses. Weighted grades offer an incentive for students to
participate in Honors, dual credit, and AP/IB courses. The AP Capstone and IB Theory of
Knowledge include in-depth discussion and authentic learning experiences. A wide variety of
enrichment opportunities, clubs, and academic competitions are also available in all discipline
areas for GT students and others.
Unlike the Gifted Magnet Program at the elementary and middle school levels, there is no “gifted
program” for high school students. A Gifted Resource Teacher is available at each high school,
and students complete their Advanced Learning Plans annually. Students receive advanced
academic content through their course selections. Not all options of programming are offered at
all of the high schools which requires students and families to consider their high school options
carefully in relation to their college and career goals.
Website Review
Although there is information on the D11 website regarding gifted and talented opportunities
offered at one or more locations, there is little information and are no specifics about curriculum
and how it is modified for the gifted learner in the district in general or what experiences were
offered in which schools. In navigating to individual elementary and middle school sites,
specifics about the curriculum and instruction offerings appropriate for gifted students were not
commonly available. The course catalogs for middle school students provided on the D11
website provided a list of course numbers and titles, some of which included the designation of
Advanced or Honors, but the sites where specific courses were offered, the requirements, or
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details were not provided. D11 allows flexibility in providing services, so the basis for the
differentiation of curriculum varies depending on the individual school; however, a consistent
philosophy or approach to development and implementation of curriculum for gifted students is
not communicated through the website. To facilitate communication about what services are
offered in particular schools, schools could be required to have specifics of gifted programming
in their buildings outlined on their school websites with the district website providing links to
individual building site pages.
Instruction
Instruction was reviewed through video recordings of classroom instruction at all levels, with the
majority of examples being from grades 3-5, a few examples from grades K-2, one video from
the elementary magnets, several videos from the middle school magnets, three videos from
middle school GRTs, two videos from the high schools, one from the RJWAC, and 4 from
charter schools.
The analysis revealed primarily orderly classrooms, reasonable class and group sizes, wellbehaved students, and teachers who were very well versed in gifted education. The methods of
instruction varied but often included students working on assignments in pairs or small groups or
on projects personally selected and designed. Occasionally students or groups would present
their work to the rest of the class or an outside audience. Frequently students were involved in
hands-on investigations. Engagement was high in most cases. Two exceptional videos, one
from a high school and one from a charter school were submitted that were not done for the
purposes of the evaluation, but were fabulous examples of student work.
The pace of instruction is a key element of gifted education. This varied in the classroom
observations. When the class included a teacher-led group activity, a pace that kept all students
engaged was not always observed. A summative comment about the level of challenge present
overall was not able to be made from the observed classes because these were frequently lessons
of an enrichment type and not a core content group lesson. Students were being asked to think
critically about what they were learning. Teachers were also differentiating within their classes,
and because much of the lesson content was enrichment related, differentiation was primarily
based upon student interest. Lesson Plans for the videos were requested and were usually
provided in one form or another. The goals or objectives for the lessons were not always
submitted or clear.
Because programming is site-based, dependent upon the amount of weekly time the student has
with the gifted teacher, and designed at the teacher level, an overall assessment is not able to be
made of how well instruction meets program expectations for specific student outcomes.
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Survey Responses regarding Challenging Curriculum
Language Arts and Math. Surveys were given to parents of elementary and middle school
students, as well as GMP middle school students11 asking their perception of the challenge level
in language arts and math. Results were summarized in Table 5, and narrative comments were
analyzed for themes.
Table 5: Elementary and Middle School Perceptions of Challenge in Language Arts and Math

Area

Lang
Arts

Math

Response

Frequently/Sometimes too
easy
Just the right amount of
challenge
Frequently/Sometimes too
difficult
Frequently/Sometimes too
easy
Just the right amount of
challenge
Frequently/Sometimes too
difficult
I do not know

Elem
GMP
Parents

Elem
1 FTE
GRT

Elem
< 1 FTE
GRT

GMP
Middle
Students

GMP
Middle
Parents

Non-GMP
Middle
Parent

26%

40%

49%

8%

17%

41%

68%

57%

46%

63%

63%

47%

5%

3%

5%

29%

20%

12%

16%

33%

53%

16%

8%

18%

84%

50%

45%

33%

38%

59%

0%

7%

2%

51%

41%

23%

0%

13%

As the table indicates, at the elementary level, the percentage of parents who felt that the content
in math and language arts was too easy correlated to the amount of time the students spent with
teachers trained in gifted education; those in schools with a less than full time GRT reported the
highest percentage of parents who felt the content in both language arts and math was not
challenging enough for their children. The same pattern was observed at the middle level with
more parents of students not in the GMP perceiving the content to be too easy for their students.
These results likely reflect the fact that gifted students in buildings without a full time GRT are
not likely to receive differentiated curriculum and instruction in these core content areas from
their classroom teachers for the reasons articulated in other areas of this report including the vast
range of abilities within the general education classroom and the limited training general
classroom teachers have on how to differentiate appropriately for gifted students. As one parent
High school students were not asked their perception of challenge in core content areas since they do not
take common courses. Additionally, as noted earlier, surveys were sent to parents of students at the Academy
ACL as well as gifted middle school students not in the GMP, but only one parent at the Academy ACL
responded and only students from one middle school replied, so the results were not analyzed due to the
inability to generalize the findings.
11
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noted, “The GT pullouts keep our child engaged in learning and the activities have been
interesting. However, the regular classroom curriculum does not always mesh with my child's
level and opportunities for differentiated learning remain somewhat limited within the regular
curriculum.”
Of importance to note, a relatively high percentage of both the parents and the students at the
GMP in middle school (41% and 51%, respectively) reported that the content in math was too
challenging. This perception was shared across both magnet sites. Comments from the students
indicated the need for more direct instruction in math from the teachers; some commented that
they felt the self-directed approach in their class was not as engaging or conducive to facilitating
understanding. Students in other math sections did not feel comfortable asking questions to
clarify misunderstandings. While some might argue on the side of using technology, gaining
independence, and learning to think, for some of these students, the result seems to be loss of
confidence, frustration, and a decrease in interest in the study of mathematics.
Science and social studies. Since the GMP provides an all day, self-contained option for gifted
students in all core content areas, parents and middle school students in this program were also
asked their perceptions of challenge in the additional content areas of science and social studies.
Table 6: GMP Stakeholder Perceptions of Challenge in Science and Social Studies
Area

Science

Social
Studies

Response

Elem
GMP

GMP
Middle
Students

GMP Middle
Parent

Frequently/Sometimes too easy

16%

26%

13%

Just the right amount of challenge

74%

71%

79%

Frequently/Sometimes too difficult

0%

3%

4%

I do not know

10%

Frequently/ Sometimes too easy

21%

27%

17%

Just the right amount of challenge

68%

61%

62%

Frequently/Sometimes too difficult

0%

12%

17%

I do not know

11%

4%

4%

As the results indicate, the majority of stakeholders felt the level of challenge was appropriate for
both science and social studies; however, just over a quarter of GMP middle school students felt
that both science and social studies were sometimes not as challenging as needed suggesting that
potential differentiation of the learning activities might be beneficial in these subject areas.
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Elements of Gifted Education
Stakeholders were also surveyed to determine the extent to which they felt the curriculum and
instruction included attention to core elements of gifted education including opportunities for
critical and creative thinking, development of presentation skills, and research in areas of
personal interest. While these skills are important for the development of all learners, they are
especially important to incorporate within gifted programs as students are capable of mastering
content at a much faster pace than typical learners, freeing additional instructional time to be
devoted to these other important skills.
Stakeholders across programs and buildings were asked to report the frequency in which they
were able to engage in critical and creative thinking, to do research in areas of personal interest,
to develop presentation skills and solve real world problems in their gifted program. Results for
all areas are summarized in the graph on the following page. In all areas the graphs indicate the
same pattern; those with more time in gifted services reported more opportunities for critical and
creative thinking.
The results presented in the graphs indicate that stakeholders in full time GT programming and
those in settings with full time GRTs perceive that their children have ample opportunities to
develop the elements of gifted education.
I believe my child is confident in presentations and has had a variety of opportunities to grow
this skill. Doing a great job in this area! (GMP Middle School Parent)
In any given school day the kids have the opportunity to develop [critical thinking, creative
thinking, problem solving, presentation skills] through group discussions, also through both
group and self projects. I feel the teachers have done a magnificent job incorporating these skills
into their daily lessons throughout the school year. (GMP Elementary Parent)
The AP classes that are offered are one of the best mediums for engaging critical thinking and a
lengthy pursuit of knowledge. The courses are thorough and relevant to almost every aspect of
our world. (High School Student)
We have an oral or visual presentation almost weekly in every class, which is really helpful.
(GMP Middle Student)
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Figure 5: Frequency of Opportunity for Skill Development
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For elementary students in schools without a full time GRT and for middle school students not in
the magnet program, opportunities to practice these elements of gifted education were less well
defined. As the graph indicates, in response to the frequency in which their child had the
opportunity to develop any of these elements of gifted education, between 52-65% of parents
marked “Do Not Know.” Parents attributed their lack of awareness in part due to insufficient
communication from the faculty about their children’s learning activities in the gifted program.
One representative comment from a parent of an elementary school student in a building without
a full time GRT stated, “It is hard to comment because I feel like I have very little information
about what happens during the weekly GT time. Similarly, a representative opinion from a
parent of a middle school student not in the GMP, read “This is yet another area that I have no
idea about because of lack of communication from the school, district, and GT program.”
Finally, an analysis of the narrative comments provided by the parents of middle school students
not in the GMP also indicated a difference across program sites in terms of the perception of the
value of the curriculum in the GT courses. Some families perceived the content of the program
to be meaningful as illustrated in comments such as “At [middle school], they have a one
semester class that meets every day which is such an amazing class! In the off semester, my
daughter was able to take other classes with the GT Teacher which were equally amazing” and
“the gifted program at [middle school] is outstanding and meets my child's educational needs.”
Families with students at other middle school sites, however, did not find the curriculum offered
in the GT program to be valuable. See sample parent comments below.
The specific GT class is not beneficial or helpful according to my three children (6th and 8th
grade). The teacher doesn’t provide instruction, assistance and my children feel the class is not a
good use of their time.
The students at [Middle School] seem to view the GT program as a burden not a chance for
growth.
My child likes school, however, she has not enjoyed the gifted program offered. It seems to just
be a study hall environment where the students do whatever they want without any structure or
guidance. I feel that it has been a waste of time.
Summary
Holistically, interviews and a review of lesson plans, curriculum, and instruction provided to
students in the Gifted Magnet Program indicates that the majority of stakeholders perceive the
program to be appropriately challenging, with the exception of some middle school math courses
for which stakeholders perceived the instructional style and/or emphasis on self-paced learning
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as not optimal to promote understanding. Additionally, the elements of gifted education
(attention to the development of critical and creative thinking, problem solving, presentations,
and research in areas of interest) were perceived by stakeholders to be well emphasized.
Attention to the elements of gifted education in the non-magnet programs was perceived as less,
especially for elementary students in buildings without a full time GRT and for several middle
school sites.
Suggestions for Consideration
• Implement the suggestions for between class grouping in elementary schools without a
full time GRT. This will enable classroom teachers to differentiate curriculum and
instruction more effectively for gifted students since the range of abilities within all
classrooms will be narrowed. This will allow the teacher of gifted students to increase
the rigor of instruction as well as implement more gifted education strategies designed to
promote critical and creative thinking, problem solving, presentation skills, and research
interests.
• Revise the curriculum and instructional strategies used in the GMP middle school math
program to promote student interest and achievement. Success in middle school math is
critical to developing the foundation necessary for advanced math and science at the high
school level.
• Provide opportunities for differentiated learning experiences in science and social studies
to address the differences in perceived levels of challenge reported by students in these
content areas.
• Establish a district wide committee of all middle school GRTs, the district facilitator, and
the middle school director to determine the most effective model for offering services at
the middle school level. Common elements of programming should be articulated and
implemented in all middle school program sites.
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Program Area: Affective Needs
The evaluation of the program area regarding affective needs and self-regulatory skills included
an examination for the following components:
• Level of faculty awareness of the social and emotional characteristics and needs of gifted
students
• Implementation of guidance and counseling lessons that address social and emotional
needs of gifted students
• Guidance on course selection and college and career planning
• Attention to the development of self-regulatory skills including organization, time
management, self-discipline, and motivation
Data Sources
• Documentation of appropriate guidance and counseling lessons and services to address
the social and emotional needs of gifted students.
• Documentation of appropriate guidance for gifted students in developing college and
career goals.
• Program faculty, student, and parent survey and interview questions relating to social and
emotional needs and self-regulatory skills
• Classroom and building observations
Findings
Site visits, interviews, and walkthroughs were completed at 7 elementary schools, 3 middle
schools, 2 charters, and 1 high school. At each building, observations showed teachers and
administrators respectfully and warmly interacting with one another and with students. The
teachers observed appeared to enjoy a friendly rapport with the students, and the school
environments seemed to provide a psychologically safe and pleasant atmosphere for learning.
Faculty Awareness of Affective Characteristics and Needs of Gifted Students
The GMP teachers and GRTs at Colorado Springs District 11 have a strong understanding of the
affective characteristics and needs of gifted students. Survey responses from teachers in the
GMP are replete with references to the unique social and emotional needs of this population and
their perceived importance in addressing these needs. Survey respondents indicated the magnet
program assists students in developing self-directed learning skills, provides leadership
opportunities, and offers opportunities for students to develop their passion areas through
projects. As one teacher noted, “We are able to provide a huge level of social emotional support
for our students and really learn their learning styles. We become a safe, welcoming place for
them to thrive and truly learn who they are.” The GRTs in each building indicated that a
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significant amount of their time with the students is spent on affective lessons designed to help
students understand their social and emotional needs and develop affective skills. One GRT
shared a 300+ page affective curriculum with the GT Facilitator and other GRTs. This affective
curriculum, as well as other documents submitted for review, were outstanding examples of
how to effectively teach social and emotional characteristics and skills to gifted students.
GRTs also design project based learning activities that allow students choice in the topic of
study, facilitating development of their interests. Attention to the needs of the social and
emotional development of the students, as well as providing opportunities to pursue individual
interests has contributed to a common sentiment expressed by a parents of students with frequent
contact with their GRT. They felt the GRT provided “individualized acceptance of each child”
resulting in the perception that children’s “education is extremely personalized to the individual
education level.”
The fact that each gifted student is required by Colorado law to have an affective goal in his/her
Advanced Learning Plan also keeps the focus on this area of giftedness central to programming.
Finally the vast majority of GRTs and GMP teachers are endorsed in gifted education and have
participated in professional development targeted to the needs of this population. This degree of
awareness and support for the social and emotional needs of gifted students is a strength of the
Colorado Springs District 11’s programming for gifted students. The attention to the area is also
reflected in survey responses to which parents of elementary and middle students in non-magnet
programs and high school students were asked to what extent they agreed that their school
setting allowed them to feel accepted and supported as gifted students. Results indicated that
80% of elementary parents, 57% of middle school parents, and 74% of high school students
agreed or strongly agreed that they felt accepted and supported.
Attitudes Toward Learning, Social Development, and Stress
Stakeholders were given the opportunity to answer survey questions related to attention given to
addressing the affective needs of gifted students including their social development, attitudes
toward learning, and stress. Survey results and themes of narrative comments for each area are
summarized in the following graph.
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Figure 6: GT Program Influence on Attitude Toward Learning
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As the results indicate, stakeholders held overwhelmingly positive perceptions on how the gifted
and talented programming influenced their (or their child’s) attitude toward learning. The only
exception to this pattern was for the parents of students in non-GMP middle school programs.
While over half felt the programming positively influenced their children’s attitude toward
learning, 22% said it had a negative or very negative influence. An analysis of follow-up
narrative comments suggested that students were frustrated when participation in the service
option either was not perceived to be meaningful or that it prevented them from taking an
elective that was perceived to be more interesting. As one parent commented, “All three of my
children would rather have been able to take electives such as art, photography, or automotive
than GT. They have consistently reported that GT is "just another book report or project" and is
similar to their other classes. They would rather learn additional skills that are useful in
everyday life.” Another parent noted, “Her time with the GRT was once a week and was
basically independent learning with no guidelines or deadlines. I can't say one thing my child
actually completed second semester. She has no desire to participate in the GT program
anymore because she feels it is a waste of her time.”
Social Development and Friendships
Parents and middle school students in the GMP were asked how they perceived the program as
influencing students socially. Results are presented in the following graph.
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Figure 7: Stakeholders’ Perceptions of the Influence of Gifted Magnet Program on Social
Development
As the results indicated, both
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wonderful for her to be in a
class of students like herself.
She has made better friends here then she ever did before.” Middle school students in the GMP
were less positive about the influence of the program on their social development. Narrative
comments indicated that some felt the students not in the program perceived them to be elitist.
Others felt that they were limited in their opportunity to make friends by the small number of
students in the program as evidenced in one student’s comment, “We don't get very much
opportunity to talk to people out of the GMP program and only have 1 class with kids that aren't
gifted.”
Gifted Magnet Program Influence on Social
Development

Middle and high school students and parents were also asked to report their levels of stress from
their advanced courses. Responses are included in the figure that follows.
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Figure 8: Perceived Levels of Stress of Middle and High School Students
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As the graph indicates, the highest levels of stress reported were for high school students and
middle school GMP students. The timing of the survey (administered at the end of the school
year) may have played a role in these results as students were preparing for final exams. Stress
was not a frequently mentioned construct in the narrative comments.
Targeted Guidance for Course Planning and College and Career Goals
Targeted guidance is needed for gifted and talented students as many families struggle to
navigate all of the advanced options (IB, AP, opportunities for college credit, and interest based
STEM programming). All may be good options for gifted students, but some will be a better fit
depending on the child’s area of giftedness, individual interests, and plans for college.
Additionally, gifted students need guidance in understanding the college application process,
including guidance in understanding which types of courses will be necessary to be competitive
applicants for selective schools. Finally, guidance in finding scholarships and writing essays for
applications is also needed. This guidance is especially necessary for gifted students from
disadvantaged backgrounds who may be the first in their family to be applying for colleges.
High school students and parents were asked to what extent they were given guidance to help
them select courses and guidance for college and career planning. Results are summarized in
the figure that follows.
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Figure 9: High School Parent and Student Perceptions of Guidance in Course Selection and
College and Career Planning
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Parent Interest in Social and Emotional Information Nights
Parents of gifted students at all building levels were also asked their likelihood of attending
parent information nights on targeted social and emotional topics for gifted children. Sixty
percent of parents of identified elementary school students, 50% of identified middle school, and
33% of parents of high school students said they would be likely to attend information sessions.
Suggestions for Consideration:
• Provide time for the elementary GRTs to meet and share affective curriculum and lessons
they have developed.
• To prevent perceptions of elitism from developing, and to provide opportunities for more
social interactions, elementary and middle schools with GMPs should create times within
the day where all students can interact in lunch, recess, specials, and electives. This
would improve the overall culture of the schools where the GMPs are housed.
• Establish a district wide committee of all middle school GRTs, the district facilitator, and
middle school director to determine the most effective model for offering services at the
middle school level.
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•

•

Establish a district wide committee of all high school GRTs and counselors to create
information sheets to share with gifted students and their families that describe the
difference between advanced course options (e.g. AP, IB, additional courses for college
credit, and STEM based learning) and course taking options that are relevant to particular
interests and college plans.
Provide parent education in the form of information nights or shared resources on social
and emotional topics such as perfectionism, stress, anxiety, and achievement motivation.
Post any handouts or information on these topics on the district gifted webpage.
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Program Area: Professional Development
The evaluation of the program area of Professional Development included an examination for the
following components:
• District and State Professional Development Resources and Materials
• Faculty endorsement in gifted education
• Faculty and administrator participation in ongoing professional development in gifted
education
Data Sources:
• List of all GT professional development offered to district personnel over the last 5 years
(Appendix I)
• Faculty Professional Development Documentation Form: Colorado Springs District 11
GRT and GMP teachers of gifted students were provided an electronic form to document
years of teaching experience, professional development in content, gifted education,
gifted endorsement, or other matters relating to meeting needs of gifted students. This
form can be viewed in Appendix B.
• Interview and survey responses
Findings
For GRTs and GMP teachers, the level of expertise and professional development in gifted
education is impressive. Of 60 teachers or administrative personnel responsible for GT services
sent the form, 30 (50%) completed and submitted the form. Of the 30 submitting the form, 24
(80%) are endorsed in gifted education and 3 others have taken some courses in the licensure
series. Additionally, of the 30 who responded to the professional development survey, 97% had
participated in professional development in gifted education within the last two years. Examples
of professional development offered by the district or paid for by the district included attending
conferences in gifted education, workshops on differentiation, instructional strategies, and
mental health for gifted students (see Appendix I). District 11 provided many of these
professional development opportunities in house. Additionally, the majority of the GRTs and
GMP teachers have extensive years of experience working with gifted students. The
combination of expertise, experience, and participation in professional development of the
teachers is an incredible strength of the gifted program in District 11.
One area of professional development that is less well developed for the GRTs and GMP
teachers is the opportunity to collaborate with their colleagues with similar responsibilities for
gifted students throughout the district. While the elementary GMP faculty at both sites meet
with each other, faculty at the middle GMP sites indicated that they did not regularly meet with
the faculty at their partner site nor did the 5th grade GMP teachers have formal opportunities to
meet with the 6th grade GMP teachers. Without formal time to plan, horizontal and vertical
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articulation across the GMP is difficult to achieve. Such articulation is important to consider as
the program was designed to be a district service option for gifted students rather than a sitebased program. Finally, several survey and interview responses highlighted a perceived increase
in the number of students with behavioral challenges in the magnet program. Some parents
noted that the behavioral problems were negatively impacting the learning environment for all
students in the classroom. Teachers may need additional professional development on
behavioral management strategies to ensure the learning environment remains positive for all
students. Additionally, as more gifted students with twice exceptionalities are being identified,
training in strategies for addressing the unique learning needs of these students may also be
beneficial.
Similar to the GMP teachers, the GRTs also expressed a desire to meet and plan together. They
were frustrated with the number of meetings that had been cancelled during the 2017-2018
school year. Of those responding to the survey, 71% said they wanted monthly meetings with
other GRTs. They felt these meetings would help clear up confusion as to what exactly their role
should be in serving students. Additionally, they felt that meeting with GRTs with similar
numbers of contact hours with each student would allow them to share ideas and resources for
how best to meet the needs of their students. As one GRT commented, “I would benefit from
learning more about programming options provided by GRTs across the district, as well as tools
used to determine gifted learners' growth as opposed to only participation. As a new GRT to the
district it appears that each site offers vastly different experiences for students; I would
appreciate more continuity in services provided and how our role is utilized." Another
commented on the benefit of meeting with other GRTs because of the support it would provide:
“Collaboration is key! We need to share strategies and successes within the GT department. It
is lonely and there are rarely opportunities to share with other teachers.”
In addition to meeting with other GRTs with similar responsibilities, the GRTs expressed the
desire to have more opportunities for principals to receive professional development. As one
GRT explained, “Building principals need to be aware and knowledgeable of the work GRTs do
with gifted students and provide support as and where needed. GRTs need to connect
periodically with administrators to keep them informed and in the loop as to needs of the GT
population at the school.” The need for professional development for principals and Executive
Directors was also reflected in the survey responses for these groups in which 55% indicated that
they had no previous coursework or professional development on meeting the needs of gifted
learners.
Finally, survey results also highlighted the importance of classroom teachers receiving
professional development in gifted education. Results indicated that 55% of classroom teachers
have not had any coursework or professional development on instructional strategies for gifted
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students. Additionally, while the Colorado Department of Education provides an extensive
collection of online professional development opportunities for teachers and administrators on
various topics in gifted education, 12 only 8% of classroom teachers (or administrators) had
completed any of the professional development modules on gifted education provided by the
CDE. Narrative comments from classroom teachers, GRTs, and parents also emphasized the
need for classroom teachers with responsibility for the core content of gifted students to receive
professional development as evidenced in the following representative comments:
I think that the biggest piece is to ensure that ALL teachers understand and can change their
approach when it comes to gifted students. There are still so many out there who believe that
gifted kids need more work, not different work or who see them as a problem (or don't see them
at all). Better teacher training, gifted outreach and advocacy will make huge differences in how
gifted kids receive the education they deserve to have. (GRT)
Suggestions: Whole school training on GT learners, what the expectations and programs used
in the GT looks like at the rigor and expectations. (Classroom Teacher)
Despite being identified as gifted the classroom teacher is the most important teacher in his
educational growth. I would like to see more resources spent toward teachers receiving
differentiation training to meet gifted and all students needs as opposed to pull out rarely
accessed programming. (Elementary Parent)
Summary:
The teachers in the GMP and the GRTs have a wealth of knowledge in gifted education and
experience in working directly with gifted students. The value of such a high percentage of
endorsed, experienced teachers in gifted education for providing a strong program for gifted
students cannot be overstated. Professional development is warranted for both principals and
classroom teachers responsible for delivering instruction for gifted students in core content areas.
Finally, both GRTs and teachers in the GMP need time together for planning and articulating the
services and learning experiences offered for gifted students in their settings.

The list of professional development opportunities provided in gifted education provided by the Colorado
Department of Education can be found at: https://www.cde.state.co.us/gt/professionaldevelopment
12
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Suggestions for Consideration:
•

•

•

•

Encourage classroom teachers to receive professional development in gifted education
either through participation in the Colorado Department of Education’s offerings or by
providing within district opportunities. When possible, encourage GRTs to complete
professional development with the classroom teachers, so that they could plan how to
collaboratively implement the strategies learned in the professional development.
Encourage principals and executive directors to receive professional development in
gifted education.
o Provide within district professional development for administrators on the
following topics:
§ Overview of the cognitive and social/emotional needs of gifted learners
§ Suggestions for how the principal can support differentiation within the
regular classroom by developing a schedule that facilitates grouping
options that would restrict the range of abilities in each classroom for core
instruction
§ Suggestions for how the principal can maximize the benefit of the GRT in
their building through a combination of coaching, push-in, and pullout
options.
§ Suggestions for how to articulate the shared responsibilities for addressing
the needs of gifted learners of both the classroom teacher and the GRTs
o Sharing targeted professional development opportunities for administrators in
gifted education provided by the Colorado Department of Education
Establishing a monthly schedule of meetings for GRTs that include the following:
o Collaborative work to articulate the roles and expectations of GRTs with different
FTE allocations
o Whole group GRT time for districtwide initiatives such as those pertaining to the
development and monitoring of ALPs and identification of gifted learners
o Small group GRT planning time where those with similar responsibilities could
work together to plan and share resources
Continue to provide both formal meeting times and the opportunities for additional
meeting times for GMP teachers to collaborate:
o Articulate shared program philosophies, goals, and learning activities for the
GMP grades 3-8.
o Develop a written scope and sequence for the GMP delineating how
curriculum and instruction is differentiated to include opportunities for
acceleration, enrichment, and depth and complexity.
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•

o Utilize the scope and sequence to facilitate both horizontal and vertical
articulation of the GMP for grades 3 - 8.
Encourage GRTs and GMP teachers to participate in professional development on how to
address the learning needs of students with multiple exceptionalities, including those with
behavioral challenges, learning disabilities, or Autism Spectrum Disorder.
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Program Area: Program Effectiveness
The evaluation of Program Effectiveness included an examination for the following components:
• Program effectiveness as evidenced by standardized test scores
• Stakeholders’ perceptions of effectiveness and satisfaction
Data Sources
• PARCC Standardized test data supplied by the district
• PARCC Data available on the Colorado Department of Education website
• Advanced Placement data supplied by the district
• Perceptions of stakeholders obtained through interviews
• Survey data from program students, faculty, and parents
Findings
Standardized Test Data
One indicator of program effectiveness is the performance of gifted students on standardized
measures of academic skills and achievement. One measure to consider is how identified gifted
students scored on the PARCC assessment as an indicator of academic content mastery. To
provide context for their performance, the percentage of identified gifted students in District 11
who scored at the Exceeds Expectations level on the PARCC assessment was compared with
overall percentage of gifted students within the state scoring at that level. Results in the 2016
and 2017 PARCC assessment, Grades 3-8, are summarized in the following graph. There were
no data for grades 7 and 8 math because most GT students in those grades are typically taking
high school level assessments.
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Figure 10: 2016 and 2017 Percentage of Elementary and Middle Gifted Students in D11 and
State scoring at the Exceeds Expectations on PARCC Assessments
Comparison of Colorado GT Exceeding Expectations to D11 GT Exceeding
- Elementary - 2016 & 2017
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2017 Colorado Gifted
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Comparison of Colorado G/T Exceeding Expectations to D11 GT Exceeding
- Middle School -2016 & 2017
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* 7th and 8th grade Math cannot be reported as n<15
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The results for both PARCC ELA and Math indicate that with the exception of one third grade
cohort, the performance of gifted students in District 11 was lower than the collective
performance of gifted students in the state Colorado. Before conclusions can be drawn from
these findings, however, a limiting factor must be considered; the state of Colorado only
disaggregates test results by the general label of gifted; it does not further disaggregate by the
specific gifted designation such as reading or math. This is problematic for interpreting the
scores. For example, when determining how gifted students performed on the PARCC ELA
assessment, it would be more informative to examine only the performance levels for those
identified as gifted in reading rather than examining the performance levels for all gifted
students, regardless of what area of giftedness they were labeled.
The same is true for
interpreting the scores on the PARCC math exam; it is more meaningful to examine the
performance of gifted students identified in math than to examine the scores for students with a
gifted designation in any area (not necessarily math).
While the state of Colorado does not provide results disaggregated in this way, the evaluators
were able to disaggregate the 2017 scores for currently enrolled District 11 students according to
their gifted designation. Scores were for students identified in reading and in math and were also
disaggregated according to whether they were Gifted Magnet Program students or not. Results
are included in the following graphs separated by elementary and middle grades.
Figure 11: Percentage of District 11’s Gifted Students scoring at the Exceeds Expectation
Performance Level Disaggregated by GMP and Gifted Identification Designation
Comparison of Percentage of Elementary GT Students in GMP and Not
in GMP Exceeding Expectations on 2017 PARCC
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Comparison of Percentage of Middle School GT Students in GMP and
Not in GMP Exceeding Expectations on 2017 PARCC
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* Cannot be reported as n<15
Results at the elementary level showed the GMP students identified by area outperformed the
identified students not participating in the GMP in all areas except English Language Arts, Grade
4. Results at the middle school level were mixed with a higher percentage of sixth grade GMP
students scoring at the Exceeds Expectations level than gifted students not in the GMP; the
pattern was reversed for seventh grade students. Eighth grade GMP results were not able to be
reported because the number of students did not meet the minimum requirement for reporting.
Caution is warranted when interpreting these results as only one year of data was available for
analysis. Moreover, it is important to keep in mind that achievement test scores given to all
students at a grade level are not the sole measure of the value of a gifted program.
Evaluators then compared the test performance of those students in the GMP identified as gifted
in reading or in math to all students in the Gifted Magnet Program.
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Figure12: Percentage of District 11’s Gifted Students scoring at the Exceeds Expectation
Performance Level in Math, Disaggregated by GMP and Gifted Identification Designation
Comparison of Identified GMP Students by Area to All GMP Students Elementary
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As expected, when only the scores for the GMP students who were identified as gifted in reading
are considered, the percentage of students scoring at the Exceeds Expectations level on the
PARCC reading test is higher at each grade level than if the scores for the entire GMP student
population are considered. This disaggregation is important when determining the effectiveness
of the programming. Some stakeholders voiced concern that the achievement level of the
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students in the magnet program was not as high as they may have expected; this concern was
likely the result of only looking at the achievement for all the students in the magnet program
rather than by examining the achievement in math only for those identified as gifted in math and
examining achievement in English Language Arts only by examining those identified as gifted in
reading.
Again, caution is warranted against drawing definitive conclusions about
programmatic differences as only one year of data was available to make comparisons among all
groups and this analysis used the test results from Spring 2017 for those enrolled in the 2017-18
school year. The analysis of this data, however, highlights the importance of disaggregating
achievement results by gifted designation for the clearest interpretation of the results.
High School Performance Indicators
Colorado Springs has a number of advanced offerings for gifted and talented students. Gifted
students can elect to participate in the International Baccalaureate Diploma program, take
Advanced Placement courses, or take courses for college credit through Colorado University.
Table 7: Gifted Students and Participation and Performance in Advanced Placement
Students Taking AP Tests Taken Across the Years where Score was >=3
School Year/
Student Group
2013 All
Non-GT
GT
2014 All
Non-GT
GT
2015 All
Non-GT
GT
2016 All
Non-GT
GT
2017 All
Non-GT
GT
5-Year Total

Students
576
266
310
743
366
377
625
258
367
641
460
181
773
331
442

Met
Percent AP Exam
Grade 3, 4 or 5
50.22%
37.46%
70.94%
49.47%
38.73%
67.68%
47.31%
32.66%
69.11%
50.12%
43.64%
80.44%
51.71%
36.41%
75.43%

3358

49.79%

Students
571
444
127
759
579
180
696
532
164
638
594
44
722
578
144

Not Met
Percent AP Exam Grade
3, 4, or 5
49.78%
62.54%
29.06%
50.53%
61.27%
32.32%
52.69%
67.34%
30.89%
49.88%
56.36%
19.56%
48.29%
63.59%
24.57%

Total
1147
710
437
1502
945
557
1321
790
531
1279
1054
225
1495
909
586

3386

50.21%

6744

In a survey asking identified high school students how well prepared they felt they had been to
be successful in their high school courses, of those that responded, 61% reported feeling well
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prepared. While performance rates on the IB exams and performance results for the Colorado
University courses were not accessible from the district, the participation rate and scores for
gifted students on Advanced Placement exams were available for analysis. The table was
supplied by the district. The results indicate that for those gifted students taking Advanced
Placement courses, the success rate is high, indicating they are well prepared for the rigorous
expectations of these courses.
Survey Responses Regarding Program Effectiveness: Satisfaction, Strengths, and Areas for
Improvement
In addition to reviewing performance on standardized test measures, perceptions from
stakeholders regarding program effectiveness were also analyzed. Parents and students were
asked how satisfied they were with the gifted program services and what they felt the strengths
and areas of challenge were for the program. The graph of satisfaction was included in the
Program Design section of this report. As noted earlier, the degree of program satisfaction
correlated with the amount of contact time students spent with teachers trained in gifted and
talented education. The highest degrees of satisfaction were found for those with students in the
elementary and middle GMP, followed by those in elementary programs where the building had
a full time Gifted Resource Teacher allocated. The lowest reported levels of satisfaction with the
gifted and talented programming were found for those with students in schools who had less than
a full time Gifted Resource Teacher and for those in non-magnet middle schools and high school.
The results of narrative comments regarding satisfaction with programming were analyzed
according to themes for each stakeholder group.
Satisfaction with Gifted Magnet Program: Narrative comments for both the elementary and
middle school magnet GMPs indicated three themes accounting for the satisfaction: an
appreciation for the opportunity to learn with other academically capable students, the level of
challenge provided by the curriculum, and supportive teachers. Representative comments are
included below:
Since entering into the GMP my children have regained their drive to learn and thoroughly
enjoy going to school every day. They have been able to make great connections with other
children who share their love of learning. To be able to be in a classroom with like minded peers
has help them to want to put out their very best not just educationally but socially as well.
(Parent of Elementary GMP)
The best part of the Gifted Magnet Program is that gifted kids have the chance to learn and grow
together so they can experience what it is like to not be the only odd one out. (GMP Middle
School Student)
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Both of my children in the GMP are challenged but never stressed about the work they are
doing. They enjoy the higher level they are given and have been able to keep up with the work
load. They truly love the educational experience that is provided to them and are always coming
home and discussing the new topics that were taught in class.” (Parent of Elementary GMP
Student)
The best part of the Gifted Magnet Program, in my opinion, was having great teachers who want
to help us succeed. (GMP Middle School Student)
I love the GMP program; it engages me and makes me feel challenged. (GMP Middle School
Student)
For students in elementary schools with full time GRTs, the primary strengths noted of the
program were the benefits gained from the enrichment projects. Representative comments are
included below:
Benefits of projects: A strong emphasis on personal, social and emotional growth and
leadership to balance the academic achievement.
Creativity. I appreciate that gifted students do interesting, project based work rather than just
"harder" problems on a worksheet.
Love the overall leadership, thoughtfulness, problem solving, group interactions, and public
speaking projects. These are great!
The students are encouraged to pursue their passions through highly engaging activities, receive
social-emotional content, and have the opportunity to spend time with like-minded peers.
Finally, as with the participants of the magnet program, parents of students in elementary schools
with full time GRTs also highlighted the GRTs as one of the primary strengths of the program.
As one parent commented, “The teachers! They are what makes the programming amazing, fun,
and challenging. They are quick to recognize needs of the child.”
Stakeholders of elementary students in buildings without a full time GRT, non-GMP middle
school students, and high school students did not offer comments regarding strengths of the
program. While parents and high school students were appreciative of advanced course offerings
at the high school level, such as IB and the upcoming AP Capstone course, they did not feel that
the gifted program at this level offered value to their students.
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Areas of Challenge
Insufficient Communication
When asked to share any comments or concerns about the gifted program, by far the most salient
concern noted was in the area of communication. In fact, 65% of the survey comments about
concerns about the program and suggestions for improvement centered on the issue of
communication. Perceptions of the lack of communication from the faculty and the district
leadership regarding gifted programming was apparent in stakeholders’ answers to several
survey questions, including the question of how frequently the faculty shares information about
the activities and learning experiences of the students in the gifted program. Results are
summarized for elementary and middle schools and service option.
Figure 13: Perceived Frequency of Faculty Communication Regarding GT Program Activities
Frequency of Communication from GT Teacher to Parents
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As the graph indicates, the degree of perceived communication from the faculty regarding GT
programming varied directly with the amount of contact time students spent with teachers trained
in gifted education; families of students in the magnet program reported relatively high levels of
communication with the GT teachers, and families with students in buildings without a full time
GRT reporting very low levels of communication. An analysis of the survey data indicated high
levels of frustration on the part of parents regarding the lack of communication about the
services their children were receiving from the GRTs in buildings without full time GRTs. Only
8% of these parents surveyed said they understood the services provided well. Narrative
comments are included below:
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I feel like I'm completely in the dark regarding the details of what my gifted child does at school.
(Elementary)
GRT is a concept I discovered only through this survey. (Elementary)
More communication with parents. Many of the above answers may be different, if I had more
information. I have a hard time answering most, because I feel very uninformed about the
happenings with GT. (Elementary)
Communication was lacking. Tempted to pull him out several times. It needs revamping. (Middle
school parent)
In [elementary] we were provided at least some information regarding what and how well [our
daughter] was doing. This year however was exactly the opposite, it's like the GT program did
not even exist. There was no information or contact given to us and it was very disappointing.
(Middle School Non-Magnet Parent)
I do not feel [the high school] is doing anything to address students who are identified GT. I
have tried contacting them and received no response. The only correspondence I have ever
received was for ICAP and ALP goals and that wasn’t until January, months after the goals
should have been set. (High School parent)
I would like to have more meetings and guidance with my counselor and gifted resource teacher.
I have had no interaction this year with them and do not know who to contact even. I am
currently very unaware of my options but I would like to become more informed and engaged in
my future with their help. (High School Student)
Not only were stakeholders frustrated with the lack of communication about the gifted and
talented programming from the GRTs, they were also frustrated with the lack of
communication from the district about their options for programming. Survey responses
indicated confusion among some parents as to the difference between the GMP and GRT pull out
options. Some were not aware of the magnet program at the elementary and middle levels.
Some high school parents and students noted they were confused about the differences between
course options and were unable to get clarification from district personnel. Several parents at all
levels mentioned a lack of response when calling the district for information. While the district
does have social media accounts on Twitter and Facebook for GT programming, survey
responses indicated that of the 504 parents responding to the survey, 302 (60%) were not aware
of the accounts. Narrative survey comments reflect frustrations with communication:

2018 Colorado Springs Gifted Program Evaluation

Page 59

My biggest concern is the lack of communication at the District level about properly informing
parents of the difference between The GMP and GT pull out intervention. Parents have a right to
comprehensively know what those differences are, so, they can make an informed decision on
what would be best for their child. (Elementary Parent)
No one shared anything with me. My phone call to find out about a GT focused middle school
option for my daughter went unreturned. We only left district 12 for district 11 for the diversity
in student population. Due to lack of communication on my daughter's educational path we are
considering returning to D12 next year. (Middle School Parent)
The IB, honors vs AP program is very confusing and there isn’t a lot of help and communication.
(High School Parent)
While a strength of Colorado Springs District 11 lies in the sheer number of opportunities
available to students, in the words of one high school parent, “Choice is not good unless it is an
informed choice.”
In addition to the families, the faculty and administrators also expressed confusion
regarding the gifted and talented programming. Of the principals and executive directors
responding to the survey, 43% reported only slight or no understanding of the services offered to
gifted students in the district. Principal comments such as these reflect their frustration regarding
the lack of district communication about the expectations for the program and its facilitators:
“Lack of a clearly defined program model makes it very difficult to hold teachers to a specific
expectation” and “There is no district guidance. We are left to trust the teachers in their
decisions and this creates inconsistencies.”
For their part, the GRTs also acknowledged the lack of clear guidance on programming
expectations from the district and expressed the desire to have more direction. As one stated,
“Clear communication from the GT Office is, at times, insufficient to absent. It is apparent that
other GT teachers in the district receive more or clearer communication/information than
others. There have been events that are scheduled at the last minute, or have not been
communicated, that all GT teachers are expected to support. Opportunities for GT teachers to
work together and collaborate have been cancelled too close to the meeting time, without a
reason being give. (GRT)
Finally, 50% of the general education teachers who responded to the survey also reported slight
or no understanding of the options available. One teacher remarked, “As a second grade teacher,
I feel very disconnected from the GT process. I helped administer the tests, but that is it. I have
found it very difficult to know what my role is, especially when parents are asking about the GT
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letters, what they mean, if I think their child is gifted, why they aren't receiving GT services yet,
etc.”
Suggestions for Consideration:
• A process for determining the FTE allotment needs to be determined and shared with
teachers and principals. The process should be determined based on both the enrollment of
the school and the number of identified students in the school needing services. The process
should be shared with executive directors and principals, so all are aware of how the
allotment was determined.
• The district leadership team needs to make communication with stakeholders of the gifted
program a priority. Consider the following recommendations:
o Create a handout that includes a detailed description of all program options available
to gifted students. The flyer should include the number of minutes per week students
would spend with teachers trained in gifted education. Program facilitators’ names
and contact information should be provided for each service option. This handout
should be disseminated in multiple ways including being mailed or sent home with
the letter for families of newly identified students. Additionally, the district should
hold an information night (and post presentation materials from this information night
on their website) each spring following the identification. This will allow families to
make an informed decision as to which of the options would be the best fit for their
gifted children.
o Require individual schools to post on their websites the detailed description of how
they meet the needs of their identified students. The gifted education section of the
D11 website can then provide links to these particular sections of each individual
school building.
o For the elementary pullout program and non-magnet middle and high school services,
the district needs to clearly define the service option philosophy, model, and
operating procedures so principals have guidance in how to monitor the effectiveness
of the GRTs in their buildings.
• Follow the recommendations suggested under Program Design and Professional
Development to provide a structure that allows for between class grouping to reduce the
range of ability in each classroom for reading and math. Encourage core content teachers to
earn their gifted endorsement, or at minimum to participate in training on how to
appropriately differentiate curriculum and instruction for gifted learners.
• Establish a database to disaggregate performance levels of identified gifted students on
standardized measures of achievement by both gifted designation area (e.g. Reading, math,
etc.) and program (e.g. GMP, GRT service, etc.). Analysis of longitudinal data will assist in
determining patterns in performance levels that may suggest a need for a revision of services
or curriculum and instruction to increase performance.
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•

Establish a database of the course taking patterns and performance indicators for high school
students identified as gifted. The Gifted Resource Teachers at the high school level should
work with the Gifted Facilitator to analyze these patterns to ensure that all identified students
are pursuing some path of advanced coursework consistent with their identified areas of
strength and college and career goals.

Summary Comments
Overall, Colorado Springs District 11’s programming for gifted students has many strengths.
The gifted personnel not only are well trained in gifted education practice, but the majority are
dedicated and passionate about serving these students. The evaluators have worked with teachers
of gifted students across the country, and such understanding of gifted students and passion for
serving them as observed in the gifted education teachers in D11 is remarkable. Beyond the
gifted education faculty, other faculty and administrators also understand that the needs of this
group of learners are different from typical learners and will therefore require differentiated
educational programs to develop their talents.
Frequently in school districts, this
acknowledgement and acceptance of the differing educational needs of gifted learners is absent,
creating barriers to offering services for students. The fact that Colorado Springs D11’s
administration and faculty readily accept that gifted learners have different educational needs and
require appropriate programs and services is a foundational strength to facilitating strong
programming that should not go underappreciated.
Another significant strength of Colorado Springs D11 Gifted Program is the variety of service
options available for gifted students including self-contained options, content focused programs
(such as STEM and STEAM schools), and options at the high school including Advanced
Placement and International Baccalaureate programs. There is a strong history of supporting
needs of the gifted and an expectation/awareness of gifted students’ unique learning needs,
including affective development that needs to be met.
Themes of challenges in providing programming for gifted students were prevalent across the
data analyzed in the evaluation. As noted throughout the report, the difficulties in offering
meaningful services to gifted students in so many locations without full time personnel trained in
gifted education was a recurring theme. Additionally, matching services to identified areas of
strength was problematic in many settings, including determining how to meet the needs for
those identified as gifted in only one ability, academic, or talented area and for those who are
twice exceptional learners. The umbrella challenge for the district is in the area of
communicating effectively with stakeholders. While many options are available to parents, they
do not necessarily understand the differences among the options including the amount of contact
time the students will receive with faculty trained in gifted education and time spent in services
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that match their gifted designation. Likewise, administrators and teachers also did not feel the
communication from the district was clear in terms of the expectations for how services should
be implemented at buildings with non-full time GRT assignments, middle schools, or high
schools.
Attention to the recommendations offered throughout the program will enable the district to
capitalize on its strength areas as well as effectively address these areas of challenge.
All Recommendations
(See Program Areas within this report for more detail for specific recommendations)
Program Design
• With content expertise provided by the gifted facilitator, engage district leadership
to determine consistent expectations for all involved in the implementation of gifted
education at the elementary, middle, and high school levels. The leader of gifted
education for the district will need greater authority in overseeing implementation
of services.
• Consider having the GRT and classroom teacher share responsibility with the child
for both developing and monitoring the Advanced Learning Plans for identified
students.
• Engage a Gifted and Talented Advisory Committee in the task of establishing gifted
program goals and measurable objectives for each of the program areas.
• Consider ways to remove obstacles to parents selecting the self-contained gifted
program for their children who qualify (e.g. providing transportation).
• Ensure that instruction in core content areas is differentiated for gifted learners. To
facilitate this differentiation, consider between-class ability grouping for math and
language arts possibly accompanied by clustering in homerooms.
• Ensure the teacher responsible for core instruction in identified areas of giftedness
has training in the characteristics of these learners and instructional strategies for
use with gifted children.
• Redefine the role of the GRT for schools with less than one FTE.
• Ensure that the Honors classes at the middle and high school are differentiated in
depth and complexity to provide the appropriate level of rigor for identified gifted
students. Professional development will be needed.
• Increase the number of FTEs for the middle school and high school programs to
offer more contact time with students.
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Identification
• Begin using a further designation for General Intellectual Ability (such as GIA-Verbal
and GIA-Quantitative) for those students who only have one cognitive subtest score
at the 95th percentile or higher.
• Encourage only those who have cognitive scores at the 95th percentile or higher on
both verbal and quantitative reasoning or those who are already identified as
Specific Intellectual Aptitude of Reading and Math to apply for the GMP or charter
school.
• Monitor services offered in non-magnet elementary and middle schools to ensure
that they match the designated area of giftedness for each identified child.
• Establish a districtwide committee to determine a plan and timeline for
implementing a process to identify and serve students in the additional domains
designated in the Colorado Code.
• Consider adding an additional universal cognitive ability screener for students in 6th
grade. The results of this assessment can be used for gifted identification and
placement in services for middle school. Additionally, the results are useful for
informing curriculum and instruction for all students, not just those identified as
gifted.
• Use the results of the PSAT (8/9 and 10) to assist in gifted identification for high
school.
Curriculum and Instruction
• Continue to promote enriched learning experiences that foster research, creative,
and critical thinking skills.
• Implementing the suggestions for between class grouping in elementary schools
without a full time GRT will enable all the classroom teachers to differentiate
curriculum and instruction more effectively for gifted students since the range of
abilities within all classrooms will be narrowed.
• Revise the curriculum and instructional strategies used in the GMP middle school
math program to promote student interest and achievement.
• Provide opportunities for differentiated learning experiences in science and social
studies to address the differences in perceived levels of challenge reported by
students in these content areas.
• Establish a district wide committee of all middle school GRTs and the district
facilitator to determine the most effective model for offering services at the middle
school level. Common elements of programming should be articulated and
implemented in all middle school program sites.
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Affective Needs
• Provide time for the elementary GRTs to meet together and share affective
curriculum and lessons they have developed.
• Establish a district wide committee of all high school GRTs and counselors to create
information sheets to share with gifted students and their families that describe the
differences between advanced course options (e.g. AP, IB, additional courses for
college credit, and STEM based learning) and the courses/programs that are
relevant to interests and college plans.
• Provide parent education in the form of information nights or shared resources on
social and emotional topics such as perfectionism, stress, anxiety, and achievement
motivation.
Professional Development
• Encourage classroom teachers to receive professional development in gifted
education either through participation in the Colorado Department of Education’s
offerings or by providing within district opportunities.
• Encourage principals and executive directors to receive professional development
in gifted education.
• Establishing a monthly schedule of meetings for GRTs that includes the following:
o Collaborative work to articulate the roles and expectations of GRTs with
different FTE allocations
o Whole group GRT time for districtwide initiatives such as those pertaining to
the development and monitoring of ALPs and identification of gifted learners
o Small group GRT planning time where those with similar responsibilities
could work together to plan and share resources
• Provide formal meeting times for GMP teachers to collaborate together
o Articulate shared program philosophies, goals, learning activities
o Develop a written shared scope and sequence delineating how curriculum
and instruction is differentiated to include opportunities for acceleration,
enrichment, and depth and complexity.
• Encourage GRTs and GMP teachers to participate in professional development on
how to address the learning needs of students with multiple exceptionalities,
including those with behavioral challenges, learning disabilities, or Autism
Spectrum Disorder.
Program Effectiveness
• A process for determining the FTE allotment needs to be determined and shared
with teachers and principals.
• The district leadership team needs to make communication with stakeholders of the
gifted program a priority.
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•

•

•

Create a handout that includes a detailed description of all program options
available to gifted students. The flyer should include the number of minutes per
week students would spend with teachers trained in gifted education. Program
facilitators’ names and contact information should be provided for each service
option. This handout should be disseminated in multiple ways including being
mailed or sent home with the letter for families of newly identified students. Details
about each school’s services should be posted on the school’s website; the district
website can include links to this information for individual schools. Additionally,
the district should hold an information night (and post presentation materials from
this information night on their website) each spring following the identification. For
the pullout program and non-magnet middle and high school services, the district
needs to clearly define the service option philosophy, model, and operating
procedures so principals have guidance in how to monitor the effectiveness of the
GRTs in their buildings.
Establish a database to disaggregate performance levels of identified gifted students
on standardized measures of achievement by both gifted designation area (e.g.
Reading, math, etc.) and program (e.g. GMP, GRT service, etc.). Analysis of
longitudinal data on groups and individuals will assist in determining patterns in
performance levels that may suggest a need for a revision of services or curriculum
and instruction to increase performance.
Establish and analyze a database of the course taking patterns and performance
indicators for high school students identified as gifted.
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Appendix A: Sample Survey
Colorado Springs GT Magnet Elementary Parent Survey
Please indicate the grade level(s) of your child(ren):
o 3rd grade
o 4th grade
o 5th grade
Which Gifted Magnet Program site does your child attend?
O
Stratton Elementary
O
Fremont Elementary
How well do you understand how District 11 identifies children for gifted programming options?
o Not well at all
o Slightly well
o Moderately well
o Very well
o Extremely well
How well do you understand the programming options offered for gifted children in District 11?
o Not well at all
o Slightly well
o Moderately well
o Very well
o Extremely well
Why did you select the Gifted Magnet Program for your child?
Do you know the goals of your child's Advanced Learning Plan (ALP)?
o Yes
o No
How much input did you give in developing your child’s Advanced Learning Plan (ALP)?
o No input at all
o Some input
o A lot of input
Are you updated on your child’s progress toward meeting his/her ALP goals?
o Yes
o No
Please share any comments or concerns you have regarding the gifted identification process,
programming options D11 provides for gifted learners, or Advanced Learning Plans:
What best describes the challenge (level of work, not quantity) your child experiences in language arts?
o Frequently too easy
o Sometimes too easy
o Just the right amount of challenge
o Sometimes too difficult
o Frequently too difficult
o I do not know

What best describes the challenge (level of work, not quantity) your child experiences in science?
o Frequently too easy
o Sometimes too easy
o Just the right amount of challenge
o Sometimes too difficult
o Frequently too difficult
o I do not know
What best describes the challenge (level of work, not quantity) your child experiences in social studies?
o Frequently too easy
o Sometimes too easy
o Just the right amount of challenge
o Sometimes too difficult
o Frequently too difficult
o I do not know
Please share any comments or concerns you may have regarding the level of challenge your child
experiences in school:
Is your child identified as gifted by the school in talent areas such as visual and performing arts,
leadership, or creative/productive thinking?
o Yes
o No
o I do not know
If your child is identified as gifted by the school in a talent area, is she or he receiving specific
programming to develop this talent within the school day?
o Yes
o No
o I do not know
In the Gifted Magnet Program, how frequently is your child given opportunities to develop self-directed
learning (e.g. independence, time management, organization)?
o Almost never
o Rarely
o Sometimes
o Often
o Nearly all of the time
o I do not know
In the Gifted Magnet Program, how frequently is your child given opportunities to learn how to
collaborate effectively with peers in groups?
o Almost never
o Rarely
o Sometimes
o Often
o Nearly all of the time
o I do not know
In the Gifted Magnet Program, how frequently is your child given opportunities to develop critical
thinking (e.g. analyzing, making inferences, or assessing relevance of information)?
o Almost never
o Rarely
o Sometimes
o Often
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o Nearly all of the time
o I do not know
In the Gifted Magnet Program, how frequently is your child given opportunities to develop creative
thinking (e.g. generating possibilities, being a flexible thinker, elaborating on his or her ideas)?
o Almost never
o Rarely
o Sometimes
o Often
o Nearly all of the time
o I do not know
Please share any comments or concerns you have about your child's opportunities to develop self-directed
learning, collaboration skills, critical thinking, or creative thinking skills:

In the Gifted Magnet Program, how frequently is your child given opportunities to develop presentation
skills (for example, oral presentations, poster presentations, etc.)?
o Almost never
o Rarely
o Sometimes
o Often
o Nearly all of the time
o I do not know
In the Gifted Magnet Program, how frequently is your child given opportunities to give presentations in
front of authentic, real world audiences (for example, parents or community members)?
o Almost never
o Rarely
o Sometimes
o Often
o Nearly all of the time
o I do not know
In the Gifted Magnet Program, how frequently is your child given opportunities to develop writing skills?
o Almost never
o Rarely
o Sometimes
o Often
o Nearly all of the time
o I do not know
In the Gifted Magnet Program, how frequently is your child given opportunities to do real-world problem
solving?
o Almost never
o Rarely
o Sometimes
o Often
o Nearly all of the time
o I do not know
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In the Gifted Magnet Program, how frequently is your child given opportunities to do hands-on learning
activities?
o Almost never
o Rarely
o Sometimes
o Often
o Nearly all of the time
o I do not know
Please share any comments or concerns you have about your child's opportunities to develop presentation
skills, present to authentic audiences, and/or opportunities for real world problem solving skills and
hands-on learning activities:
In the Gifted Magnet Program, is your child given opportunities to do research in areas of personal
interest?
o Almost never
o Rarely
o Sometimes
o Often
o Nearly all of the time
o I do not know
How interesting does your child find the content and learning activities in the Gifted Magnet Program?
o Almost never interesting
o Rarely interesting
o Sometimes interesting
o Frequently interesting
o Always interesting
How does your child's experience in the Gifted Magnet Program influence his/her attitude toward
learning?
o Very negatively
o Negatively
o No influence
o Positively
o Very positively
How does your child’s participation in the Gifted Magnet Program influence his or her social
development?
o Very negatively
o Negatively
o No influence
o Positively
o Very positively
Please share any comments or concerns you have about your child's interest in school, attitude toward
learning, and social development as a result of participating in the Gifted Magnet Program:
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How often does the Gifted Magnet Program provide opportunities for community service?
o Almost never
o Rarely
o Sometimes
o Often
o Almost all of the time
o I do not know
How often does the Gifted Magnet Program provide opportunities to learn about other cultures and global
issues?
o Almost never
o Rarely
o Sometimes
o Often
o Nearly all of the time
o I do not know
How frequently does the Gifted Magnet Program faculty share information with you about the activities
and learning experiences in the program?
o Almost never
o Rarely
o Sometimes
o Often
o Nearly all of the time
o I do not know
When the district holds sessions about understanding and parenting gifted children, how likely are you to
attend?
o Unlikely
o Somewhat unlikely
o Undecided
o Somewhat likely
o Likely
How aware are you of opportunities for gifted students outside of the school day or year?
o Not at all aware
o Somewhat aware
o Very aware
Do you follow the district's Gifted and Talented Program on social media (Facebook or Twitter)
o Yes
o No
o I was not aware the district had Gifted and Talented Program social media accounts
Overall, how satisfied are you with the educational opportunities the district is providing for gifted
students?
o Very dissatisfied
o Dissatisfied
o Neutral
o Satisfied
o Very satisfied
What are the strengths of the Gifted Magnet Program?
Please include any suggestions you have about improving the programming for gifted students in the
district:
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Appendix B: Professional Development Documentation
Professional Development Documentation Form
(completed with an electronic form)
Name___________________________________
Are you the Gifted and Talented Resource Teacher for your Building(s)? (Yes) (No)
Please indicate what subjects and grade levels you provide identified gifted student instruction:
How many years have you been teaching?
How many years have you been teaching gifted learners?
Do you have a Gifted & Talented (GT) Endorsement or License? (Yes) (No) (No, but I have taken some
graduate courses toward a license in gifted and talented education)
Please list any other education credentials you have including additional teaching licenses, degrees, or
certifications:

Have you attended any professional development specific to gifted and talented learners in the
last two years? (Yes) (No)
If you have attended professional development specific to gifted learners in the last two years,
please briefly describe the content of that professional development:

Describe any other professional development you have attended that has helped your instruction
of gifted students:
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Please check all areas of gifted education that you would like to receive professional
development on if available:
q Identification of gifted students
q Teaching strategies to develop critical thinking
q Teaching strategies to develop creative thinking
q Learning and social/emotional characteristics of gifted learners
q Strategies for teaching problem solving in gifted learners
q Assessment strategies for gifted learners
q Take a course toward gifted and talented licensure
q Other ________________________________________________
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Appendix C: Lesson Plan Template
NOTE: This is for a lesson that is differentiated specifically for students with high ability.
Lesson Plan Title:
Teacher:

School, Grade, and Subject:

(include appropriate citations if not original work)

Annotation:
(brief overview of lesson including how this fits within a unit)

Student Learning Outcomes or Objectives:
(as a result of this lesson, what will the students be able to Know and Do?

Standards:
(likely some or all will be above grade, may be from more than one subject, includes skills)

Total Duration:
(gives time in number of class periods and minutes per day)

Materials and Equipment Needed:
(include items needed, technology needed, titles and authors of any materials needed)

Lesson and Learning Activities:
Steps including how much time for each step:
(logical progression, clear teaching instructions with good detail; how students are working and what they are doing)

Lesson attachments or web links:
Differentiation within group of gifted students:
(what is the differentiation for gifted students who have already mastered material or who can work at an even higher level than
other gifted students)

Assessment: How will students demonstrate they have met the objectives?
(measures identified objectives; provides clear directions for students; includes evidence of higher level thinking; scoring system
attached including any rubric, checklist, etc.)

Teacher Reflection on how the lesson went and any notes to the reviewers
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Appendix D: Assessing Classroom Differentiation Protocol – Revised
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Appendix E: Elements of Gifted Education
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Appendix F: NAGC Programming Standards for Curriculum and Instruction
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Appendix G: Directions for Data Collection for Videos of Instruction
ALL DATA DUE preferably by May 11 but May 24 at the latest (see timeline)
Classroom Video/DVDs (check to be certain format is YouTube - viewable only with URL -or on
Google Drive)
Specified classrooms are videoed for at least 30 minutes of instruction and learning activities with gifted
students. The teachers can select the day and lesson they wish to be recorded. Written lesson plans
including opportunity for teacher reflection are to be included along with answers to specific questions for
review by trained observers. PLEASE stress to the teachers that we are NOT evaluating them. We are not
looking at individual teachers, but looking holistically at the type and level of instruction gifted students
are receiving throughout the district.
All DVDs, Google Drive, or YouTube links will be provided to the evaluators
• Each teaching segment needs to have an accompanying lesson plan noting objective, standards to
be covered, where this fits into a broader unit, and any reflection or notes the teacher would like
to make (e.g. "kid in striped shirt was new that day," etc.) (lesson plan template provided)
• Reviewers will be assessing the following:
o Level of the content that is being presented
o Teacher interaction with students
o Learning activities observed
o Level of student engagement
o Level of cognitive activity (think of Bloom's higher order thinking)
o Learning director (teacher, student, or combination)
o Classroom management
• Each video should be of at least 30 minutes of instruction (does not need to be continuous
minutes-just 30 minutes of the block)
Suggested list:
• 18 videos (3 for each grade) from the 4 Gifted Magnet Program Sites. District will determine
teachers, grade levels, and subject matter with representation from all programs.
• In addition, at least one video from each other school with gifted services. District will determine
a sample that is representative in terms of district demographics, level of academic performance,
and gifted services provided, K-12.
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Appendix H: Full-Time Equivalent Gifted Resource Teachers by School and Year
GT FTE
Achieve Online 6-12 & the Digital School (RJWAC)
Adams Elem
Adult & Family Ed (RJWAC)
Audubon Elem
Bijou School (RJWAC)
Bristol Elem
Buena Vista Montessori Elem
Career Pathways (RJWAC)
Carver Elem
Chipeta Elem
Columbia Elem
Coronado HS
Doherty HS
Edison Elem
Freedom
Fremont GRT
Fremont GMP 3rd-5th
Fremont GMP Coordinator
Galileo School of Math & Science MS
Grant Elem
Henry Elem
Holmes MS
Howbert Elem
Hunt Elem
Jackson Elem
Jenkins MS
Keller Elem
King Elem
Lincoln Elem
Madison Elem
Mann MS
Martinez Elem
McAuliffe Elem
Midland Elem

2012-2013

2013-2014

2014-2015

2015-2016

2016-2017

2017-2018

0.0

0.0

0.0

0.0

0.4
0.2
0.2
0.2
0.0
0.2
1.0
0.2
0.8
0.8
0.2
1.0
0.4
2.0
0.0
0.6
0.4
0.4
1.0
0.5
0.2
0.2
1.0
0.6
0.5
0.2
0.5
0.5
1.0
1.0
0.2

0.0
0.3
0.2
0.2
0.2
0.0
0.2
1.0
0.2
1.0
0.8
0.2
1.0
0.4
3.0
0.0
0.6
0.4
0.4
1.0
0.5
0.2
0.2
1.0
0.5
0.5
0.0
0.5
0.5
1.0
1.0
0.2

0.0
0.2
0.2
0.2
0.5
0.0
0.2
1.0
0.2
1.0
0.8
0.2
1.0
0.4
3.0
0.0
0.6
0.4
0.2
1.0
0.5
0.2
0.4
1.0
0.2
0.6

0.0
0.2
0.0
0.2
0.5
0.0
0.2
1.0
0.2
1.0
0.8
0.2
1.0
0.3
3.0
0.0
0.6
0.4
0.2
1.0
0.5
0.2
0.4
1.0
0.2
0.6

0.0
0.2
0.0
0.2
0.0
0.2
0.5
0.0
0.2
1.0
0.2
1.0
0.8
0.2
1.0
0.3
3.0
0.1
0.6
0.4
0.2
1.0
0.5

0.0
0.2
0.0
0.2
0.0
0.2
0.5
0.0
0.2
1.0
0.2
1.0
0.8
0.2
1.0
0.3
3.0
0.0
0.6
0.4
0.2
1.0
0.5

20182019
0.0
0.2
0.0
0.2
0.0
0.2
0.5
0.0
0.2
1.5
0.2
1.0
0.8
0.2
1.0
0.2
3.0
0.0
0.5
0.4
0.2
1.0
0.5

0.4
1.0
0.4
0.6

0.4
1.0
0.4
0.6

0.4
1.0
0.4
0.5

0.4
0.5
1.0
1.0
0.2

0.4
0.5
1.0
1.0
0.3

0.4
0.5
1.0
1.0
0.3

0.4
0.5
1.0
1.0
0.3

0.4
1.0
1.0
0.5
0.3

Mitchell HS
Monroe Elem
North MS
Odyssey ECCO (Early Colleges prior to 2018-19) (RJWAC)
Palmer HS
Penrose Elem
Queen Palmer Elem
Rogers Elem
Rudy Elem
Russell MS
Sabin MS GRT
Sabin MS GMP Teacher
Sabin MS GMP Coordinator
Scott Elem
Springs Community Night School (RJWAC)
Steele Elem
Stratton Elem GRT
Stratton GMP 3rd-5th
Stratton GMP Coordinator
Swigert MS
Taylor Elem
Tesla EOC (RJWAC)
Trailblazer Elem
Twain Elem
Vocational - Career & Tech Ed (RJWAC)
Wasson Academic Campus (RJWAC)
West Elem
West MS GRT
West MS GMP
West MS GMP Coordinator
Wilson Elem

0.4
0.2
1.0
0.0
0.8
0.2
0.2
0.2
0.5
0.6
0.0
5.5
0.5
1.0
0.0
0.6
0.4
2.0
0.0
0.2
0.2
0.2
1.0
0.2

0.6
0.2
1.0
0.0
1.0
0.2
0.2
0.2
0.5
0.6
0.0
5.9
0.5
1.0
0.0
0.6
0.4
3.0
0.0
0.2
0.2
0.2
1.0
0.2

0.6
0.2
1.0
0.0
1.0
0.2
0.2
0.2
0.5
0.8
0.0
6.0
0.5
1.0
0.0
0.5
0.4
3.0
0.0
0.2
0.2
0.2
1.0
0.2

0.6
0.2
1.0
0.0
1.0
0.2
0.2
0.2
0.5
0.8
0.0
6.0
0.5
1.0
0.0
1.0
0.3
3.0
0.0
0.2
0.2
0.0
1.0
0.2

0.6
0.2
1.0
0.0
1.0
0.2
0.2
0.2
0.5
0.8
0.0
5.5
0.5
1.0
0.0
1.0
0.2
3.0
0.1
0.2
0.2
0.0
1.0
0.2

0.0
0.4
0.0
4.0
0.4
0.4

0.0
0.4
0.0
3.6
0.4
0.4

0.0
0.4
0.0
3.5
0.5
0.4

0.4
0.2
0.0
3.5
0.5
0.4

TOTAL GT FTE

37.5

39.7

39.8

GT FTE

2012-2013

2013-2014

2014-2015
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0.4
0.2
0.3
3.5
0.3
0.4

0.6
0.2
1.0
0.0
1.0
0.2
0.2
0.2
0.5
0.8
0.5
5.5
0.5
1.0
0.0
1.0
0.2
3.0
0.1
0.2
0.2
0.0
1.0
0.2
0.0
0.5
0.2
0.3
3.5
0.3
0.4

0.8
0.2
1.0
0.0
1.0
0.2
0.2
0.2
0.5
1.0
0.5
5.5
0.0
1.0
0.0
1.0
0.2
3.0
0.0
0.5
0.2
0.0
0.5
0.2
0.0
1.0
0.2
0.5
3.5
0.0
0.4

40.0

39.9

40.4

40.6

2015-2016

2016-2017

2017-2018

20182019

Page 86

Appendix I: GT Professional Development Offered 2013-2018
Gifted & Talented Courses offered and recorded in ERO Aug 1, 2013 thru May 2018
Course
Session
Session End
Course Title
Code
Start Date
Date
Attended
Dropped
No Show
New GT Teacher
G&T160
Training
38
8/28/13
9/25/13
5
0
0
Gifted & Talented
New Identification G&T160
Training 2013
39
8/13/13
8/13/13
25
0
0
Gifted & Talented
New Identification G&T160
Training 2013
39
8/14/13
8/14/13
11
0
0
Gifted & Talented
New Identification G&T160
Training 2013
39
8/15/13
8/15/13
3
0
0
GT New Teacher
G&T160
Orientation 2014
40
8/26/14
9/11/14
7
0
0
Gifted and
Talented ALP
G&T160
Alpine Training
41
8/13/14
8/13/14
23
0
0
Gifted and
Talented ALP
G&T160
Alpine Training
41
8/14/14
8/14/14
11
0
0
GT New Teacher
G&T160
Orientation - 2015 42
9/10/15
3/10/16
5
1
0
Gifted and
Talented CDE
Criteria/Review
G&T160
Team Training
43
11/3/15
11/3/15
18
1
1
Gifted and
Talented CDE
Criteria/Review
G&T160
Team Training
43
11/3/15
11/3/15
10
1
2
GT Identification
in ELL
G&T160
Populations
44
11/13/15
11/13/15
21
1
0
Gifted and
Talented CDE
Criteria/Review
G&T160
Team Training
43
11/12/15
11/12/15
10
0
0
Successful
Differentiated
Instruction
Strategies for
Exceptional
G&T160
Learners
45
1/5/16
1/5/16
18
0
0

Advanced
Learning Plan
WorkshopSystemic Process
for Implementing
Standards-Aligned
ALPs
Successful
Differentiated
Instruction
Strategies for
Gifted Learners
Successful
Differentiated
Instruction
Strategies for
Gifted Learners
Successful
Differentiated
Instruction
Strategies for
Gifted Learners
Meeting the Social
Emotional Needs
of the Gifted
Learner
Developing
Mathematical
Thinking in Gifted
Learners
Gifted and
Talented
Collaboration and
Training
Gifted and
Talented
Collaboration and
Training
Twice Exceptional
Level 1 (GT
students with an
IEP or 504)
Heart over Head:
Meeting the Social
& Emotional
Needs of Gifted
Students
Gifted & Talented

G&T160
46

9/7/16

9/7/16

30

2

0

G&T160
47

9/10/16

10/8/16

12

3

0

G&T160
47

10/3/16

10/17/16

0

4

0

G&T160
47

1/12/17

2/2/17

10

21

1

G&T160
48

2/6/17

3/13/17

12

25

0

G&T160
49

9/6/16

11/8/16

5

2

0

G&T160
50

9/9/16

5/5/17

5

2

0

G&T160
50

9/6/16

5/2/17

16

2

0

G&T160
51

9/15/16

11/10/16

6

2

0

G&T160
52
G&T160

9/22/16
1/4/17

9/22/16
1/4/17

18
0

1
0

4
0
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101
Twice Exceptional
Level 2
MS GMP
Standards
Alignment to
Instruction
Twice Exceptional
Level I Online
Reading for the
Gifted Learner
Online
Developing
Mathematical
Thinking in Gifted
Learners
Twice Exceptional
Level I Online
West GMP
Planning &
Curriculum
Development
Gifted & Talented
Handbook
Committee
Principles of
TwiceExceptionality
Part 2
Principles of
TwiceExceptionality
Part 2
Successful
Differentiated
Instruction
Strategies for
Gifted Learners
Successful
Differentiated
Instruction
Strategies for
Gifted Learners
Part 2 - Make &
Take
Twice Exceptional
Level 1 (GT
students with an

53
G&T160
54

12/8/16

12/9/16

0

1

0

11/8/16

11/30/16

21

0

0

1/14/17

3/4/17

5

4

0

2/6/17

5/5/17

0

14

0

1/17/17

3/14/17

4

2

0

3/18/17

5/6/17

4

19

0

G&T160
58

1/23/17

5/9/17

5

0

0

G&T160
59

3/20/17

3/21/17

8

0

0

G&T160
60

5/5/17

5/6/17

4

0

0

G&T160
60

6/2/17

6/2/17

0

1

0

G&T160
47

6/5/17

6/6/17

12

10

1

G&T160
61

6/7/17

6/7/17

8

8

1

G&T160
51

5/1/17

6/1/17

0

2

0

G&T160
55
G&T160
56
G&T160
57
G&T160
49
G&T160
56
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IEP or 504)
Standards Aligned
ALP Workshop
for Elementary
GRT/GMP
Teachers
CAGT 2017 - The
Heart of the
Rockies:
Elevating the
Gifted Connection
GT Introduction
and Review
GT Introduction
and Review
Intro to ALPs in
Naviance for MS
& HS GT/GMP
Intro to
Elementary ALPs
for GT Students
Advanced
Learning Plans for
Gifted Elementary
Students
ALPs in Naviance:
Reports &
Communication
CogAT Online
Training for
Elementary GT
CogAT Online
Training for MS
and HS GT
Ian Byrd Differentiating
with Complexity
Cultural
Responsiveness
for GT & GMP
Teachers
Cultural
Responsiveness
for GT & GMP
Teachers
Depth &
Complexity - An
Approach to

G&T160
62

5/25/17

5/25/17

5

1

0

10/16/17

10/17/17

15

0

0

8/22/17

8/22/17

10

0

0

8/23/17

8/23/17

13

0

0

G&T160
65

9/1/17

9/1/17

15

0

0

G&T160
66

9/1/17

9/1/17

24

0

0

G&T160
67

9/14/17

9/14/17

20

0

0

G&T160
68

9/14/17

9/14/17

13

0

0

G&T160
69

9/18/17

9/18/17

27

0

0

G&T160
70

9/18/17

9/18/17

10

0

0

G&T160
71

12/5/17

12/5/17

30

3

2

G&T160
72

1/18/18

1/18/18

18

3

0

G&T160
72

1/18/18

1/18/18

30

4

0

G&T160
73

2/27/18

2/27/18

5

0

0

G&T160
63
G&T160
64
G&T160
64
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Differentiation for
All Students
Understanding
Gifted Learners
for the Regular
Classroom
Teacher, Grades 26

G&T160
76

4/30/18

5/2/18

0

2

0

PROFESSIONAL DEVELOPMENT
opportunities offered but not recorded in ERO

#
ATTEN
DEES

PAID
FOR
by
GT

NAGC

1

Registr
ation,
Hotel,
Flight,
Per
Diem,
Mileag
e

CAGT

1

BEYOND GIFTEDNESS

14

Registr
ation
Registr
ation

1/9/1
5

INSTITUTE FOR THE DEVELOPMENT OF
GIFTED EDUCATION CONFERNCE

4

Registr
ation

All GRTs

2/19/
16

BEYOND GIFTEDNESS

13

Registr
ation

All GRTs

OVER, UNDER, INSIDE OUT: ACHIEVMENT
AND EMOTIONS OF THE GIFTED

1

FROM WORDS TO WORKS

1

DA
TE

11/1
3/14
10/1
0/15
2/13/
15

2/3/1
6
3/11/
16

PD NAME

10/1
0/16

CAGT

4

11/3/
16

NAGC

1
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Offered to

GT Facilitator
GT Facilitator
All GRTs

Registr
ation
Registr
ation
Registr
ation,
Hotel,
Sub
Registr
ation,
Hotel,
Flight,

All GRTs

GT Facilitator

Page 91

12/2
1/16

Per
Diem,
Mileag
e
Registr
ation

All GRTs

EDUCATING CHILDREN OF COLOR

5

BEYOND GIFTEDNESS

14

SOCIAL MEDIA CONF

2

6/28/
17

COLORADO EDUCATION INITIATIVE

6

7/10/
17

NAVIANCE

3

10/1
6/17

CAGT

12

11/8/
17

NAGC

2

Registr
ation
Registr
ation
Registr
ation,
Hotel,
Per
Diem,
Mileag
e
Registr
ation,
Hotel,
Flight,
Per
Diem,
Mileag
e
Registr
ation,
Hotel
Registr
ation,
Hotel,
Flight,
Per
Diem,
Mileag
e

LEARNING FORWARD

1

Registr
ation,
Hotel,
Per
Diem,
Mileag
e

GT TOSA

Educating Children of Color Summit
Mini-PWR Symposium on Meaningful Career
Conversations

2

Registr
ation

All GRTs

2

Sub

YOUTH MENTAL HEALTH FIRST AID

0

Sub

2/24/
17
5/10/
17

11/5/
18
1/13/
18
2/2/1
8
2/15/
18
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All GRTs
GT Office

All GRTs

Selected 1 HS, 1 MS, & GT
Facilitator
All GRTs

GT Facilitator & GRT who
presented

All MS/HS GRTs
All GRTs or 1 person per
building
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2/23/
18
2/27/
18
2/28/
18
4/30/
18

BEYOND GIFTEDNESS

5

Depth & Complexity Workshop

6

SUICIDE PREVENTION

4

TRAUMA INFORMED CARE IN EDUCATION

2

6/28/
18

CDE SUMMER SYMPOSIUM

5

7/15/
18

NAVIANCE

2

7/18/
18

SENG

5
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Registr
ation

All GRTs

Sub
Registr
ation

Jenkins MS team

Sub
Hotel,
Per
Diem,
Mileag
e
Registr
ation,
Hotel,
Flight,
Per
Diem,
Mileag
e
Registr
ation,
Hotel,
Flight,
Per
Diem,
Mileag
e

All GRTs

All GRTs

All GRTs

Selected 1 HS, 1 MS GRT

Selected 1HS, 1MS/GMP,
2 Elem, & GT TOSA
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