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 September 24: 

“GT Parent Infor-

mation Night”.  
Gary Marx, the district 

GT coordinator will pre-

sent from 6:30-8:00 pm 

at Tesla, discussing 

identification and ser-

vice options for the dis-

trict GT program. 

November 5:  

“How to Reduce 

Stress in GT Stu-

dents”.  Terry Bradley 

will return to give her 

presentation that was 

well received last 

spring.  She will present 

at Tesla from 6:30-8:00 

pm. 

Upcoming Presentations 

Written by Po Bron-

son from the New 

York Magazine, Feb 

12, 2007… 

   What do we make of 

a boy like Thomas?  

Thomas (his middle 

name) is a fifth-

grader at the highly 

competitive P.S. 334, 

the Anderson School 

on West 84th.  Slim 

as they get, Thomas 

recently had his long 

sandy-blond hair cut 

short to look like the 

new James Bond (he 

took a photo of Daniel 

Craig to the barber).  

Unlike Bond, he pre- 

fers a uniform of 

cargo pants and a T-

shirt emblazoned 

with a photo of one of 

his heroes:  Frank 

Zappa.  Thomas 

hangs out with five 

friends from the 

Anderson School.  

They are ―the smart 

kids.‖  Thomas is one 

of them, and he likes 

belonging. 

   Since Thomas could 

walk, he has heard 

constantly that he‘s 

smart.  Not just from 

his parents but from 

any adult who he has 

come in contact with 

this precocious child.  

When he applied to 

Anderson for kinder-

garten, his intelligence 

was statistically con-

firmed.  The school is 

reserved for the top one 

percent of all appli-

cants, and an IQ test is 

required.  Thomas did-

n‘t just score in the top 

one percent.  He scored 

in the top one percent 

of the top one percent. 

   But as Thomas has 

progressed through 

school, this self-

awareness that he‘s 

smart hasn‘t always 

translated into fearless 

confidence  (continue on 

page 4) 
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sign and have the plan re-

turned to their building‘s 

gifted and talented teacher,  

or they may request an addi-

tional goal be written.  The 

latter would require a confer-

ence with the gifted and tal-

ented (GT) teacher. 

    An Advanced Learning Plan 

documents how students will 

sions.  Parents will be notified 

on the times/dates for each 

regional book study, and regis-

tration would be on a first-

come, first-serve basis.  

  During the 2009-10 school 

year, the district GT depart-

ment will sponsor parent book 

studies in three regions of the 

district.  The purpose of the 

book studies is to have parents 

read, discuss and share ex-

periences rearing gifted chil-

dren.   

   Two GT facilitators will fa-

cilitate each book study.  One 

of the books that may be read 

is entitled, ―Guiding the 

Gifted Child‖ written by Dr. 

James Webb.  Parents would 

be expected to pay for their 

copy of the text. Each book 

study would have seven ses-

be served: it includes a goal that 

is linked to the student’s 

strength area, the steps to meet 

the goal, people responsible for 

its implementation, and an 

evaluation component determin-

ing whether the goal has been 

met.   

    In lieu of the district‘s phase

-in process, all identified 

gifted and talented students 

will have an Advanced Learn-

ing Plan completed during the 

2009-10 school year.  The ma-

jority of the students will have 

a plan mailed to their home.  

Parents have the option to 

   Academic rigor is an essen-

tial component of the elemen-

tary S.A.I.L. (Student-Center 

Academic Interdisciplinary 

Lab) program, District 11‘s 

gifted magnet program housed 

at Fremont and Stratton ele-

mentary schools.  In order to 

ensure that the program pro-

vides learning experiences for 

the 21st century,  the S.A.I.L. 

staff was hard at work last 

spring focusing on the inter-

disciplinary component.  

Fourth and fifth grade teach-

ers met to craft quality inter-

disciplinary units using the 

Understanding By Design 

guidelines. 

   These units will advance 

fundamental understanding, 

solve problems or answer 

questions that go beyond the 

scope of a single discipline.  

This type of curriculum gives 

students a chance to explore a 

subject in depth and thereby 

make it personally relevant. 

   The elementary S.A.I.L. 

staff determined the nature 

and degree of integration of 

disciplines based on Colorado 

standards and benchmarks for 

each grade level.  Their focus 

was on developing and extend-

ing important ―big ideas‖ 

within a topic or theme.  Each 

grade level chose one theme to 

tie their interdisciplinary 

units:  4th grade– change; 5th 

grade– interdependence. 

(continue on page 3) 

SAIL Teachers Writing UBD Interdisciplinary Units 
Written by Linda Ciolek  

(Elementary SAIL Coordinator) 

Parent Book study (SENG) 

 

Advanced Learning Plans (ALPs) 
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lum from the learner‘s per-

spective while promoting aca-

demic rigor within the S.A.I.L 

program.  

(continued from page 3)   

Teachers followed the three 

stages of the Understanding 

By Design model: 

identified the desired re-

sults: what should stu-

dents be able to do? 

determined acceptable evi-

dence– how will we know 

students have met the goal 

and understand the big 

ideas of the unit? 

Planned engaging learning 

experiences and instruc-

tion. 

  

   Interdisciplinary units de-

signed under the model of Un-

derstanding By Design ensure 

that learning is engaging, ef-

fective and worth understand-

ing for both students and 

teachers. These interdiscipli-

nary units will provide coher-

ent, non-fragmented curricu-

Marx at 520-2463 or via email 

at marxgc@d11.org.  

   The district GT department 

is looking for parents who are 

interested in serving on the 

district GT Advisory Commit-

tee.  The purpose of the com-

mittee is to provide the dis-

trict GT facilitator with input 

concerning proposed projects 

and issues, and to improve 

communication with district 

GT parents.  This year, the GT 

Advisory Committee plans to 

write and compile a GT parent 

handbook and organize the 

parent book study.   

   If you are interested in serv-

ing on the district GT Advi-

sory Committee, contact Gary 

 

 

 

Mrs. Deidra Preston‘s gifted and 

talented class at King Elementary  

(see article about the program on 

page 4).  

UBD Units– Continued 

GT Advisory Committee 
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the and around the New  lack confidence about his ability 

to tackle routine school chal-

lenges? 

   Thomas is not alone.  For a few 

decades, it‘s been noted that a 

large percentage of all gifted stu-

dents (those who score in the top 

10 percent on aptitude tests) se-

verely underestimate their own 

abilities. Those afflicted with this 

lack of perceived competence 

adopt lower standards for success 

and expect less of themselves.  

They underrate the importance of 

effort, and they overrate how 

much help they need from a par-

ent. 

   When parents praise their chil-

dren‘s intelligence, they believe  

they are providing the solution to 

this problem.  According to a sur-

vey conducted by a Columbia Uni-

versity, 85 percent of American 

parents think it‘s important to tell 

their kids that they‘re smart.  In 

then, his teacher was demanding 

 homework be completed in cursive.  

Rather than play catch-up on his 

penmanship, Thomas refused out-

right.  Thomas‘s father tried to rea-

son with him.  ―Look, just because 

you‘re smart doesn‘t mean you don‘t 

have to put out some effort.‖   

   Why does this child, who is meas-

urably at the very top of the charts,

  

(continued from page 4)  when 

attacking his schoolwork.  In fact, 

Thomas‘s father noticed just the 

opposite.  ―Thomas didn‘t want to 

try things he wouldn‘t be success-

ful at,‖ his father says.  ―Some 

things came very quickly to him, 

but when they didn‘t, he gave up 

almost immediately, concluding, 

‗I‘m not good at this.‘‖  With no 

more than a glance, Thomas was 

   King Elementary School ex-

pects every student to demon-

strate academic growth.  Teach-

ers differentiate instruction by 

cluster grouping, cross grade 

level instruction and skill exten-

sions. 

   King Elementary has 22 identi-

fied gifted students, but nearly 50 

students will benefit from ser-

vices.  The students identified in 

the non-verbal gifted area will 

receive direct instruction for 

higher level thinking skills as 

well as continued focus on writ-

ing.  Students will continue to 

use thinking maps and the Jun-

ior Great Books program.  This 

program develops comprehen-

sion, interpretive thinking and 

oral and written language skills.  

The exciting program stresses the 

enjoyment of literature and stu-

dents work together to enlarge 

their understanding of what they 

read.  Equally important, they 

acquire a sense of confidence in 

their ability to figure out what at 

first appears puzzling. 

   Third grade will be introduced 

to a poetry unit and they will author 

their own poetry books. Fourth and 

fifth grade students will produce 

oral and written research projects.  

Fourth graders will research ani-

mals and fifth graders will research 

inventors. Advanced Learning Plans 

will be student driven and there will 

be collaboration between parents 

and teachers. The GT delivery at 

King Elementary supports twenty-

first learning in preparation for a 

world yet to be imagined! 

Gifted Services at King Elementary 
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dividing the world into two—things 

he was naturally good at and 

things he wasn‘t. 

   For instance, in the early grades, 

Thomas wasn‘t very good at spell-

ing, so he simply demurred from 

spelling out loud. When Thomas 

took his first look at fractions, he 

balked.  The biggest hurdle came in 

third grade.  He was suppose to 

learn cursive penmanship, but he 

wouldn‘t even try for weeks.  By 

the York area, according to my own 

(admittedly nonscientific) poll, the 

number is more like 100 percent.  

Everyone does it, habitually.  The 

constant praise is meant to be an an-

gel on the shoulder, ensuring that 

children do not sell their talents 

short. 

   But a growing body of research—

and a new study from the trenches of 

the New York public-school system—

strongly suggests it may be the other 

way around. (continue on page 6) 
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variety of digital and print re-

sources to gain further insight 

regarding historic, geographic 

and literary concepts.  Structural 

dialogues, known as Socratic 

Seminars, develop students‘ com-

munication and interpersonal 

skills and lead to deeper under-

standing.  

   Extended writing time is an-

other critical component.  For 

example, students studied world 

religions and then wrote folktales 

in the form of powerpoint  

  At Mitchell High School, the 

industrial age approach to educa-

tion faces extinction.  Instead, a 

21st Century model called the 

Mitchell Millennium Academy, 

with a focus on critical and crea-

tive thinking, communication and 

interpersonal skills, and the utili-

zation of technology to facilitate 

teaching and learning, gains mo-

mentum.   

   At this time, the focus is with 

our freshman Social Studies and 

English classes. The ninth grade 

SAIL program, under the leader-

ship of Robin Knoepke and Amy 

Sanchez, has become the proto-

type for future expansion to other 

academic departments and grade 

levels.  Students in this team 

taught classroom gain knowledge 

and skills through research based 

instructional approaches and 

classroom access to technological 

resources.  For example, a typical 

lesson includes instructional de-

livery utilizing multi-media re-

sources projected on a large 

screen. Students then access a 

and socio-economic backgrounds.  

These students will have re-

sources to maximize their poten-

tial as appropriate to their educa-

tional needs and talents. In addi-

tion, the social-emotional needs of 

gifted students should be recog-

nized and addressed.   

Mission Statement: Our 

mission is to support gifted 

and talented students by pro-

viding an appropriate learning 

environment that stimulates 

students to reach their poten-

tial based on current best 

practices in gifted education. 

 

Philosophy:  In School District 

11 we believe that gifted and tal-

ented students should receive 

appropriate differentiated in-

struction from trained teachers 

that address individual needs.  

We believe that the district gifted 

and talented program must have 

a broad base representation of 

students from different ethnic 

presentations. The audience is 

elementary age students, rather 

than just another assignment to 

turn in, receive a grade, and 

throw in the trash.   When stu-

dents write for real world pur-

poses and audiences, they are 

motivated to produce quality 

work. 

   The approach in our SAIL pro-

gram is being adopted by other 

ninth grade English and Social 

Studies teachers.  One of the 

strategies to improve classroom 

instruction is called peer coach-

ing. This approach can be as sim-

ple as stealing good ideas from 

one another.  It can also become 

more complex when teachers are 

videotaped and instructional 

practice is analyzed.  School Dis-

trict 11 has provided valuable 

assistance with this process via 

the Teachers Coaching Teachers 

program.   

The Mitchell Millennium Academy:  

Transforming Schools 

District GT Mission Statement and Philosophy 
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―When we praise children for 

their intelligence,‖ Dweck wrote 

in her study summary, ―we tell 

them that this is the name of the 

game:  Look smart, don‘t risk 

making mistakes.‖ And that‘s 

what the fifth-graders had done: 

they‘d chose to look smart and 

avoid the risk of being embar-

rassed. 

   Those praised for their effort on 

the first test assumed they sim-

ply hadn‘t focused hard enough 

on this test. Not so for those 

praised for their smarts.  They 

assumed their failure was evi-

dence that they weren‘t really 

smart at all. 

 

How Not to Talk with Your Kids– continued 

  Those who had been praised for 

their effort significantly improved 

on their first score—by about 30 

percent.  Those who‘d been told 

they were smart did worse than 

they had at the very beginning—

by about 20 percent. 

   ―Emphasizing effort gives a 

child a variable that they can 

control,‖ Dweck explains. ―They 

come to see themselves as in con-

trol of their success.  Emphasiz-

ing natural intelligence takes it 

out of the child‘s control, and it 

provides no good recipe for re-

sponding to failure.‖ 

To read the entire article, click on 

www.nurtureshock.com .   

(continue from page 4)  Giving the 

kids the label of ―smart‖ does not 

prevent them from underperform-

ing.  It might be actually causing 

it.  

   For the past ten years, psy-

chologist Carol Dweck and her 

team at Columbia (she‘s now at 

Stanford) studied the effect of 

praise on students in a dozen 

New York schools. Her seminal 

work—a series of experiments on 

400 fifth-graders—paints the pic-

ture most clearly. 

   Of those praised for their intel-

ligence, a majority chose the easy 

test.  The ―smart‖ kids took the 

cop-out.  Why did this happen? 

1115 N El Paso St 

Colorado Springs, CO 80903 

719-520-2464 

719-520-2386 (fax) 

http://www.nurtureshock.com

